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Abstract 
This classroom project shows results on the instruction and implementation of four direct 
and indirect language learning strategies: semantic map, getting the idea quickly, repeating, and 
recombining for enhancing the reading, writing and speaking skills of 26 fourth-grade students in 
a primary school in Pereira. The teachers exposed the students to the learning strategies during 
16 lessons in order to collect and analyze data in terms of English learning and teaching via 
different instruments such as students’ artifacts, observations, reflections, journals and surveys. 
The students learnt and applied the strategies in different language tasks, and the pre- service 
teachers designed and reflected upon the lessons.  Together, the results indicate that instruction 
and application of language learning strategies in primary classrooms motivates the students to 
learn new vocabulary, write more accurate, and speak because of the scaffolding that the use of 
the LLSs. This all together impacted the students’ English learning.  
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Resumen 
Este proyecto tiene como objetivo mostrar resultados de la instrucción e implementación 
de cuatro estrategias de aprendizaje tanto directas como indirectas: semantic map, getting the 
idea quickly, repeating, and recombining para perfeccionar las habilidades de lectura, escritura y 
habla de 26 estudiantes de grado cuarto en una escuela primaria de la ciudad de Pereira. Los 
profesores expusieron  los estudiantes a las estrategias de aprendizaje durante 16 lecciones con el 
fin de recolectar y analizar información relacionada con el aprendizaje y enseñanza del inglés a 
través de instrumentos como producciones de los estudiantes, observaciones, reflexiones, diarios 
de campo y encuestas. De este modo, los estudiantes aprendieron e implementaron las estrategias 
de aprendizaje en distintas tareas lingüísticas, y los profesores diseñaron y reflexionaron sobre 
las lecciones. En conjunto, los resultados de este proyecto indican que la instrucción e 
implementación de estrategias de aprendizaje en la escuela primaria influencia la motivación de 
los estudiantes en el aprendizaje de vocabulario, la escritura, y la habilidad debido a la 
preparación proveniente de la utilización de las estrategias; todo esto en conjunto, tuvo impacto 
positivo en el aprendizaje de inglés. 
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1.  Introduction 
In recent decades, the English language has become the lingua franca of the world that is 
why many non-English- speaking countries started to include it into their schools’ curriculums as 
a relevant subject even for young learners. This significant role of the English language in the 
world has encouraged national EFL teaching programs in Colombia such as Colombia Bilingüe 
2014-2018 aiming at improving students’ low English proficiency level.  These aims have 
motivated the resolution of this project, along with gaps and outcomes from the literature of 
language learning strategies (LLS) in the teaching field. First, it has been found in different 
studies that LLS facilitate learners’ interaction, comprehension and use of English language; and 
second, there are few studies on LLS concerning primary schools and children. Besides, experts 
in the branch of LLS have stated the value that learning strategies bears on learning 
successfulness; for instance, authors like Oxford (1990), Chamot et al. (1990) and Brown (2000) 
agree that learning strategies are actions or plans which make learning more effective and tasks 
easier. 
Therefore, the target population of this project was 26 fourth-grade EFL learners from 9 
to 11 years of age. The strategies were based on Oxford’s (1990) taxonomy bearing in mind 
learners’ proficiency, age, and lesson time; they were semantic map, getting the idea quickly, 
repeating, and recombining. The materials and resources ranged from teaching journals, 
reflections, observation reports and handouts used for collection and subsequently analysis of 
data. 
The results obtained from this project showed both some benefits and challenges 
regarding the use of LLS. Firstly, language learning is affected positively in terms of students’ 
learning and independence. The students developed a strict connection between the explanation 
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and the material to produce the expected outcomes. At the end, learners were able to use the LLS 
for different language tasks. As for the professional growth, the outcomes showed that the pre-
service was able to integrate learning strategy instruction (LSI) into the English lessons and 
reflected upon strengths and drawbacks of each strategy at the moment of implementing it.  
Despite the strengths of the project, there were some important challenges concerning 
learners’ response and teaching procedures. It was evidenced that the students needed more 
exposure to some learning strategies to get familiar with them, and they did not showed interest 
in reflecting on their significance or purpose although they used them for different tasks. 
Concerning teaching, the pre-service teacher faced some challenges when instructing the 
strategies due to the lack of resources in the classroom. Also, classroom and time management 
needed improvement as students sometimes lost their focus interrupting the lesson which obliged 
the teacher to leave activities unfinished.  
As a whole, LLS’ effects tend to be advantageous as learners can enhance their language 
skills and autonomy, and the teachers become aware of the importance of providing students 
with meaningful ways of tackling L2 input and output as well as stimulating and developing 
learners’ strategic thinking from very young ages.  
In subsequent chapters, a deep analysis and report upon the impact that teaching LLS 
have on children’s learning will be presented.  This way, the paper will be divided into different 
sections: justification, theoretical background, methodology, results, limitations and conclusions 
showing distinct nuances of the LLS discussion as summarized above. 
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2.  Justification 
Teaching and learning English as a foreign language are closely intertwined, and their 
roles have been significant in applied linguistic and educational fields worldwide. Similarly, 
statistics demonstrate how the English language has gained popularity and how the need of 
knowing it has grown. According to a report in The Washington Post (2015), over 527 million 
people are native speakers of English and, as reported by the British council, 1 billion people 
speaking it as a foreign language, which makes this language one of the most spoken around the 
world. The newspaper also highlights that English has spread to more than 101 of 197 countries 
where this language is widely spoken. English has been adopted as the official language of 35 
countries becoming the most popular language internationally, as its importance bears a close 
relation with economic trade and knowledge developed by English-speaking countries. In the 
same line, statistics also show that the quantity of English learners all over the world surpasses 
1.5 billion people representing almost 1/3 of the world population. Because of this widespread 
recognition of EFL, the government of Colombia has established a set of policies in order that 
Colombian citizens become bilinguals as a response to both the demands and opportunities that 
English can offer in terms of academic, economic, and sociocultural aspects. 
The national government through the Ministerio de Educacion Nacional (MEN) has 
enacted the program Colombia Bilingüe 2014-2018 which, based on information gathered from 
previous English programs and standardized tests such as ICFES SABER 11, aims at increasing 
the lower percentages of English in Colombia. It seeks to rise the number of students that reach 
the level B1 or higher in 11th grade from 2% in 2014 to 8% in 2018, and the learners in the level 
A2 from 7% to 35% in accordance with the standards of the Common European Framework 
(CEFR).  Aligned with national policies for English learning, the local government established in 
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2012 a public education policy named Risaralda Bilingüe 2012-2032 as an attempt to increase 
the learners’ low proficiency levels of English in Risaralda. This is based on a comparison of the 
local results in English standardized tests to the national ones by 2007-2011 for the PRESABER 
11. Consequently, in Risaralda 54.41% of students were placed in A-0 levels under the national 
proportion of 56%, whereas 4.36% of learners belong to the level B1 over the national ratio of 
4.19%. All these figures, both national and regional, illustrate the necessity of reducing the low 
English levels of local students in order to approach the same levels of proficiency reached by 
students in other countries. Any effort to carry out this mission is substantial as it involves the 
refinement of English learning and teaching in the country to achieve the expected goals stated in 
the Colombia Bilingüe program.   
The international importance of English and the national and global statistics just 
mentioned originate the need to expose Colombian students to the English language since 
infancy in order to meet the global and local policies. However, there is still the inquiry how to 
assist young learners to achieve the proficiency levels effectively seeing that the hours of English 
in schools are scarce. The students should subsequently learn to get the most of their classes by 
developing strategic thinking which leads to independent learning in the end. This kind of 
autonomy will be useful for them to approach further language tasks in such a way that they can 
do it either at school or home. From these drives emerge the necessity of conducting a project 
regarding the instruction of language learning strategies (LLS) in a public primary school that 
helps students develop strategic competences that contribute positively on in and out language 
achievement.  The project must have the stages of preparing and conducting the LLS, and 
analyzing the result they generate in children learning which, due to the LS, tends to be 
successful and effortless as Oxford (1990), Brown (2000) and the CEFR (2001) define. 
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This way, through the implementation of LLS inside the EFL classroom, it is likely that 
language learning is promoted as research studies by Coyle and Valcárcel (2002), Gürsoy (2013) 
and Gunning and Oxford (2013) have shown. The results obtained in the aforementioned studies 
regarding the sorts of LLS and the uses primary learners make of these strategies suggest that 
they are identifiable, classifiable and teachable. Evidences also support children’s background 
knowledge, and recalling and repetition as types of learning strategies at the moment of facing 
new content. In this sense, the LLS taxonomy and students’ age and English proficiency level are 
the basis to select the strategies to be taught during this project so as to improve reading, writing 
and speaking skills. Such strategies are getting the idea quickly, repeating and recombining, and 
semantic mapping inhered in the cognitive and memory categories respectively. They 
particularly sustain the benefits of strategy practice in childhood as found by the authors mention 
above. 
Although there have been some conclusive outcomes in the LLS branch, various main 
gaps remain still to be studied and analyzed. One of them is related to the few amounts of 
research studies conducted on LS in primary EFL setting given that most of them have focused 
only on secondary or college levels ruling out primary settings. This is supported by Coyle and 
Valcárcel (2002) study on learning strategies in an elementary classroom where they state that 
the relation between children in primary schools and the implementation of learning strategis has 
not been the aim of many studies so far. Another aspect involves the fact that these studies have 
been carried out with few participants instead of a whole class in a real-life teaching situation; 
besides, the target population and subjects, from which the data was collected, was just a cross-
section of a real class size. Particularly, the researchers focused their attention on a restricted 
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group of students to apply, gather, and analyze the data rather than conducting the studies in a 
whole-class size. 
Coyle and Valcárcel (2002) suggest that “further studies of this kind, carried out with a 
greater number of children, both more and less effective learners, would most certainly provide 
further insights” (p.445). This reference expresses the necessity of conducting more studies at 
primary levels in which the target population is larger than just a cross-section. The 
aforementioned traits of research studies lead to carry out LLS projects focused on Colombian 
public EFL setting situation which could help to develop an appropriate learning environment as 
is stated in the Colombia Bilingüe program. 
Still, there are some controversial points on learning strategy instruction (LSI) when 
preparing, planning and applying them in EFL learning settings. Talks about separate opposes to 
integrate instruction as well as direct versus embedded LSI have been stated by several pundits 
such as Chamot and O’Malley (1990) for several years. Such arguments raise a discussion 
around the ideas whether LS must be taught implicitly and attached to the curriculum and the 
content or not; however, integration and embedding of learning strategies demand time. 
Following this assumption, this project also has as aim to teach LLS by separate and direct 
instruction as in this way the LLS are more viable since the methodology to be applied will focus 
on specific learning strategies taught and their implementation in elementary classroom by young 
learners. 
Furthermore, having been in the role of both EFL learners and teachers, it is easy for pre-
service English teachers to recognize the lack of LSI to young learners in public settings. 
Following these experiences of being young learners at state schools, this classroom project 
presents a good opportunity to add research-based information and help develop the LLS 
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knowledge in the national and regional context. The idea of empowering national learners inside 
and outside classroom with feasible strategies to develop their English skills is the main target of 
this classroom project; and ultimately, to contribute with helpful information for researchers, in-
service, and pre-service teachers to work on national and regional goals established in English 
programs such as Colombia Bilingüe 2014- 2018 and Risaralda Bilingüe 2012-2032. 
In addition, as literature background for this project, Coyle and Valcárcel (2002), 
Gunning and Oxford (2013) and Gürsoy (2013) found in their studies in different educational 
settings and cultural upbringings that learning strategies are effective in young learners’ learning. 
Therefore, this proposal aims at showing, based on other learning strategies studies’ effects, the 
impact of teaching LLS in EFL learning inside the primary classroom. The purpose of this 
project is to teach four LLS to fourth graders so as to develop their strategic thinking and gather 
information and fulfill gaps on the actual role of LLS in a particular elementary classroom in 
Pereira. The outcomes of the project will either support the results researchers have already 
discovered or add some potential drawbacks that LSI could involve. 
The project is also intended to help pre-service English teachers to reflect on their 
learning process in terms of appropriate use of learning strategies during their own learning in 
order to become a proper model of strategies use for students. Besides, it is an opportunity to 
provide to the school where will be conducted factual data about the LLS students already use 
inside the classroom and propose a possible action plan for LSI at primary stages. Moreover, it 
should affect prominently the elementary learners by helping them identify and implement LLS  
as much as stimulate their strategic thinking since early ages so as to make their language 
learning more effective. 
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3.  Objectives 
3.1. Learning Objectives 
 To expose fourth graders at Colegio Suroriental in Pereira to memory and cognitive 
learning strategy instruction focused on reading, writing and speaking skills. 
 The fourth graders will identify the use of one memory and two cognitive learning 
strategies in the primary classroom for two months to accomplish language tasks as 
a mean to develop reading, writing and speaking skills. 
3.2. Teaching Objectives 
 The pre-service teachers will reflect on the impact of teaching memory and 
cognitive learning strategies to fourth graders for four months so as to expand his 
professional development on the public EFL teaching field. 
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4.  Conceptual Framework 
Several authors have conducted research studies and published their works about the 
theories on how language learning strategies (LLS) influence foreign language learning. Taking 
into consideration what these experts have found and theorized about such matter, this classroom 
project proposal is founded on the light of four main conceptualizations: language learning, 
learning strategies, learning strategies instruction, and the impact of language learning strategies 
instruction on EFL learning. The definitions and considerations of these four concepts are 
primary sources for the accomplishment of classroom projects in Colombia aiming at enhancing 
the theoretical background in our local context with respect to the instruction and 
implementation of learning strategies in primary schools.  
Consequently, the definitions provided by different authors of the aforementioned 
concepts are needed to be expanded, interpreted and articulated to have a better idea of how 
language learning and learning strategy instruction (LSI) are intertwined. Thus, firstly, language 
learning, considered from the different perspectives and theories, will be explained based on the 
contributions of Krashen (1981), Oxford (1990), Cameron (2001) and Lightbown and Spada 
(2013). Secondly, learning strategies are defined as personalized action plans of overcoming the 
difficulties language learning involves, will be explored through the notions of Oxford (1990) 
Chamot, Barrueta, Küpper, Thompson and Toth (1990) and Brown (2000). Thirdly, taking into 
account the studies of Oxford (1990), Chamot (2004) and Gunning (2011) LSI will be 
expounded as a step-by-step and planned process. Finally, the impact of LSI as positive and 
enriching, on learning English as a foreign language, will be enlightened through Oxford (1990), 
Lockhart ans Richards (1994) and Fandiño’s (2010) conclusions. 
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4.1. Language Learning 
The concept of language learning as a universal term has been the core of debates in 
linguistic and applied linguistics fields for decades. Although there is no agreement on which of 
language learning theory is truthful, some trends have been accepted as valid. One of those 
theories is concerned of distinguishing between the processes of acquisition and learning which 
seem to be dissimilar. Other theories, on the other hand, are more focused on having a better 
understanding of the distinction between the concepts of second and foreign language learning. 
Similarly, tendencies that provide considerations concerning the perspective of children learning 
a foreign language take a noteworthy part in the language learning discussion. 
4.1.1. Language acquisition and learning. Krashen (1981) points out that the difference 
between acquisition and learning really exists. As for him, acquisition happens the same way the 
child acquires the first language; the learner is unaware of how the language process occurs, 
different from learning that is materialized when the learner is aware of how language works. 
This way, the learner is conscious of his language learning, so he can understand language rules 
through a sequential process that goes from simplicity to complexity. Another aspect of the 
acquisition/learning dichotomy is developed by means of the Krashen’s Monitor Hypothesis.  
This suggests that learner is able to communicate spontaneously due to the language he has 
acquired. However, with plenty of time, the learner is also able to refine his acquired language 
production through learned linguistic rules that serve as a monitor. Based on the insights of these 
thoughts, language learning happens because of consciousness and monitoring. In effect, these 
two processes might be exploited during the development LSI inside the classroom in view of 
the fact that it requires the student to be aware of his own language learning as much as the 
ability to monitor and control such learning by means of learning stratey use. 
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4.1.2. English as a second language and English as a foreign language. Having 
defined that language learning is a conscious process, it is important to illustrate the difference 
between English as a foreign language and English as a second language. Although in the 
English teaching field the concepts of EFL and ESL aim at picking up English as an additional 
language, they are different in terms of the context and the language objectives. EFL is applied 
where the English language is neither the first nor a second language, and it is not used for 
interacting with a community.  On the other hand, ESL is taught where two or more languages 
are needed in a community for interaction between the members of such community. 
Oxford (1990) states that the purposes of a second language are mainly social and 
communicative inside a community where it is assimilated, whereas the foreign language aims at 
communicative functions out of the community where it is learned. Thus, English as a Foreign 
Language EFL takes place in a context where learners do not use the English language for 
specific purposes within their communities; instead, they use it for communicating with other 
people who also speak English overseas. Similarly, it is important to highlight that in the field of 
LLS the distinction between EFL and ESL is important in terms of repercussions since while 
some learning strategies are easily implemented in EFL classrooms, in ESL settings would be 
not the case as proposed by Oxford (1990). However, she also claims that most of LLS could be 
applied in both contexts without any difference.  The differentiation between ESL and EFL 
learning brings into question the necessity to explain how children and adult learning differ. 
4.1.3. Children language learning. In the insights of language learning, it is necessary 
to deepen into children language learning in contrast to adult language learning, in fact, some 
theorists expose certain generalizations of this divergence clearly. For instance, Cameron (2001) 
and Lightbown and Spada (2013) agree that in contrast to adult learners, children lack the 
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metalanguage that would help them to get involved in activities that require understanding the 
insights of language. Nevertheless, they state that unlike adults, children are less prone to being 
worried and ashamed while using the new language even if the knowledge of it is limited. This 
contrastive exploration draws on further inquiries regarding the way young students learn a 
language in EFL contexts. In the attempt to resolve those doubts, it is essential to have the 
perspective of well-known experts like Piaget and Vygotsky from the developmental psychology 
field. 
In this regard, Cameron (2001) summarized Piaget and Vygotsky’s ideas and 
implications on children learning. For these two experts, the child interaction with his 
environment influences language learning greatly. From the Piagetian perspective, children 
develop their mental constructions through the interaction with entities in the world carrying out 
problem-solving processes. And from Vygotsky’s view, children are surrounded by a social 
context where adults are mediators between the world and the child through language encoded as 
a word system. Although both theorists remark the role of context in children learning, Piaget 
favors the individual development of cognition whereas Vygotsky is inclined to the sight of 
sociocultural and language development in the growth of children learning. This way, based on 
these two standpoints it seems that language learning occurs through two dimensions: individual 
and social. Both play an important role in language learning inside classrooms where there is an 
indubitable interaction of the students as individuals with the teacher. Nonetheless, Cameron 
(2001) argues that the teacher role in that correlation, precisely in EFL contexts, is crucial 
because the teacher is not only the primary source of the target language, but also the designer of 
activities to attain language learning. 
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Based on the previous considerations of learning, EFL learning and children language 
learning there are some aspects that seem to portray language learning. Firstly, language learning 
occurs because the learner, as individual, is aware of his linguistic progress. Secondly, language 
learning happens because the learner is embraced in a context where social interaction takes 
place. As a matter of fact, instruction of LLS in the classroom is attempted to exploit these 
aspects enabling learners to be conscious of their language learning process, and to interact 
meaningfully with the teacher. However, in order to understand appropriately how language 
learning is woven to learning strategy conceptualization through the threads of consciousness 
and interaction, it is necessary to render what learning strategies are indeed. 
4.2. Learning Strategies 
Having defined the most important aspects of language learning, the subsequent concept 
to be explained is learning strategies as it is addressed by several authors in the language and 
education fields. For instance, Oxford (1990) points out that “learning strategies are specific 
actions taken by the learner to make learning easier, faster, more enjoyable, more self-directed, 
more effective, and more transferable to new situations” (p.16).That is, they are individual, 
planned and systematic means of assuring success in overall learning including the language 
branch. Likewise, Brown (2000) states that strategies are circumstantial or particular means and 
plans to solve problems, carry out tasks, attain goals and handle information. This definition 
implies a conception of preparation and accomplishment, in other words, in order to undertake a 
set goal or to conquer an obstacle it is necessary to think thoroughly of how can be done. This 
way, learning strategy conceptualization could be defined as the different tactics that learners 
implement so as to overcome the hindrances that language learning involves. However, it is not 
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only important to outline the explanation of the concept of learning strategies, but also provide 
the insights of its categorizations in different groups. 
4.2.1. Typology of learning strategies. Both Oxford (1990) and Brown (2001) agree that 
learning strategies could be classified or categorized in groups according to their purpose. 
Oxford (1990) proposes that learning strategies could be categorized in direct and indirect 
strategies. The former makes straightforward contributions to language learning and the latter 
yield secondary yet important effects on language progress. This way, direct learning strategies 
are used when language is involved directly. They can be divided into three useful categories: 
memory, cognitive and compensation strategies. Subsequently, memory strategies, sometimes 
called mnemonics, are useful to help learners store new or previous vocabulary, developing 
memory skills. Cognitive strategies are useful for learners to handle and adjust the new language 
via problem-solving, reasoning and tasks. The last category regards compensation strategies 
which help learners to product and comprehend the new language without much knowledge of it. 
On the other hand, as for Oxford (1990), indirect learning strategies are used in many 
instances, i.e. outside the classroom, without involvement of the language in a direct way. 
Similar to direct strategies group, they are also divided into three categories: metacognitive, 
affective and social strategies. Metacognitive strategies are the ones which go beyond the 
cognitive process; they help learners to accommodate, organize and monitoring his learning. 
Affective strategies have to do with feelings, self- esteem, values, attitudes, and motivations. 
And social strategies consider language as a form of social behavior, that is to say, language 
learning requires communication and participation of people. However, it is still necessary to 
illustrate how these groups of learning strategies are particularly categorized as it is expounded 
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Creating mental linkages 
 Grouping 
 Associating and elaborating 
 Placing new words into a context 
Applying images and sounds 
 Using imagery 
 Semantic mapping 
 Using keywords 
 Representing sounds in memory 
Reviewing well  Structured reviewing 
Employing action 
 Using mechanical techniques 





 Formally practicing with sounds 
and writing systems 
 Recognizing and using formulas 
and patterns 
 Recombining 
 Practicing naturalistically 
Receiving and sending 
messages 
 Getting the idea quickly 
 Using resources for receiving and 
sending messages 
Analyzing and reasoning 
 Reasoning deductively 
 Analyzing expressions 
 Analyzing contrastively 
 Translating 
 Transferring 
Creating structure for 
input/output 






 Using linguistic clues 
 Using other clues 
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Overcoming limitations in 
speaking and writing 
 Switching to the mother tongue 
 Getting help 
 Using mime or gesture 
 Avoiding communication 
 Selecting the topic 
 Adjusting or approximating the 
message 
 Coining words 
 Using circumlocution or synonyms 
Metacognitive 
strategies 
Centering your learning 
 Overviewing and linking with 
already known material 
 Paying attention 
 Delaying speech production to 
focus on listening 
Arranging and planning your 
learning 
 Finding out about language 
learning 
 Organizing 
 Setting goals and objectives 
 Identifying the purpose of a 
language task 
 Planning for a language task 
 Setting practice opportunities 









Lowering your anxiety 
 Using progressive relaxation, deep 
breathing or meditation 
 Using music 
 Using laughter 
Encouraging yourself 
 Making positive statements 
 Taking risks wisely 
 Rewarding yourself 
Taking your emotional 
temperature 
 Listening to your body 
 Using a checklist 
 Writing a language learning diary 
 Discussing your feelings 
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Table 1.2. Indirect strategies (metacognitive, affective and social strategies). Source: 
Oxford (1990: 20-21). 
At certain point, the preceding groups of learning strategies are similar to Brown’s (2000) 
since both authors highlight the cognitive, compensatory, and social strategies types in their 
works. Still, Brown (2000) also argues that those groups of strategies belong to higher categories 
of strategies: learning and communication strategies. For him, learning strategies are related to 
the receptive skills of listening and reading, and communication strategies to the language 
production ones of speaking and writing. This author also presents classification tables that 
include lists of the strategies for these two categories as it exposed in the figures below. 











 Asking for clarification 
 
Table 2.1. Learning strategies. Source: Brown (2000:126). 
 
Compensatory Strategies Avoidance Strategies 
 Circumlocution 
 Use of all-purpose words 
 Foreignizing 
 Code-switching  
 Approximation,  
 Message abandonment  




 Asking for clarification or 
verification 
 Asking for correction 
Cooperating with others 
 Cooperating with peers 
 Cooperating with proficient users 
of the new language 
Empathising with others 
 Developing cultural understanding 
 Becoming aware of others’ 
thoughts and feelings 
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 Word coinage,  
 Prefabricated patterns 
 Nonlinguistic signals  
 Stalling or time-gaining strategies  
 Appeal for help  
Table 2.2.  Communication strategies adapted from Dörnyei (1995). Source: Brown 
(2000:128). 
The previous taxonomies show how complex and broad the dimension of learning 
strategies might be. However, no matter what names they receive or how are classified by 
different theorists, all tend to respond to the same necessity and to have the same purpose. To 
explain this, strategy usage is a response to the need of students to undertake language tasks in 
and out of the classroom and aims at accomplishing language learning more effortlessly. Brown 
(2000) argues that LS use in the classroom is valuable to distinguish between the effective and 
ineffective student. For this reason, there is a need to train students to use learning strategies 
appropriately so as to facilitate their learning. However, Chamot et al. (1990) maintain that this 
training must be done gradually, at least one or two strategies at once with constant rehearsal; 
otherwise, learners could stray off the process. This is a premise of the requirement to have a 
clear model or methodology to teach LLS to EFL learners taking into account the amount of 
strategies and time-training. This way, the results and the impact expected from such instruction 
can be significant in EFL language learning. 
4.3. Learning Strategy Instruction 
The instruction of strategies comprises learners’ consciousness of how learning strategies 
help them out in language learning process. Several researches support the importance of 
employing instruction of  learning strategies inside classrooms, for instance, Oxford (1990) 
favors the use of LSI and presents a model for strategy training which consists of eight steps to 
be followed: 1) Determine the leaners’ needs and the time available, 2) Select strategies well, 3) 
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Consider integration of strategy training, 4) Consider motivational issues, 5) Prepare materials 
and activities, 6) Conduct, 7) Evaluate, and 8) Revise the strategy training. This sequential 
model, that has not necessarily to be followed orderly or all together as Oxford (1990) holds, 
involves diagnosis, selection, planning, conducting, assessment and adjustment of learning 
strategies for a controlled time period which allows determining the real influence of teaching 
LLS on EFL learning. Likewise, Chamot (2004) do not rule out the significance of LSI in 
effective learning, yet she also brings up the disagreements on the issue of teaching learning 
strategies either incorporated into the schools’ curriculum or independently opting for the 
former. Additionally, she claims that in foreign language settings where learners are at starting 
levels of language learning, LSI can be in students’ mother language. These and other 
considerations are important during the realization of an operative methodology to teach LLS 
inside the EFL classroom. 
4.3.1. How to teach learning strategies. In this regard, Chamot et al. (1990) propose an 
integrated sequential model similar to Oxford’s (1990) mentioned above. They divide the system 
into different phases: preparation, presentation, practice, evaluation, and application. 
Preparation. In this phase the teacher gives an introduction and set expectations of the 
LSI to the students followed by a diagnosis of the particular strategy students have been using 
and their background knowledge about them. If the learners’ target language proficiency level is 
high, this phase could take place in the L2, however, when learners’ L2 proficiency level is low 
it is advisable to carry it out in the L1.  
Presentation. The teacher provides a name for the strategy to be used and say what they 
are for and why they are important. Next, the teacher models the learning strategy by means of a 
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language activity either reading or writing. The teacher also asks the learners to reflect on how 
he used the learning strategy throughout the activity. 
Practice. During this stage, students are asked to practice, individually or in small groups 
the recently learned learning strategy by means of different materials such as worksheets. What 
is important in this phase is to favor strategy practice over the attainment of correct answers. 
Also, there should be a practice continuum of the strategy during the whole process of LSI. 
Evaluation. After the practice phase comes the evaluation one that involves analysis and 
reflection of the strategy used through learners’ metacognitive knowledge about it. Learners 
could do so via questions such as: Did you find the strategy handy for you? Was it difficult?  
Would you use a more familiar strategy? Which one do you think is more effective in long term, 
the new or the familiar one? Why? These questions are intended to make learners think of the 
importance of their necessities, long-term objectives, and continuous strategy practice. 
Application. Finally, this phase takes place during the whole period or course. The 
strategy use is carried out in different ways to other tasks and circumstances. Also, the learners 
are reminded or prompted by the teacher to use the strategy anytime it is possible, or make them 
think of the most appropriate strategy for resolving a particular task. However, it is expected that 
learners become autonomous progressively, so they start not to be dependent on the teacher to 
use LS during a language task. 
The contributions of the aforementioned specialists in LSI field are crucial to stablish an 
appropriate way to teach LLS inside the EFL classroom. Although their models are more 
concern with a general procedure for teaching learning strategies, they could be used to work 
with young learners at basic levels of EFL learning as well. For instance, Gunning (2011) says 
that EFL tutors could conduct an additional stage called personalization of strategies by which he 
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checks the use of LLS modified by young learners after their application. This step could help 
teacher analyze how young learners interact with LLS in different settings. Similarly, Chamot 
expresses (as cited in Gunning 2011) that there could be another step that could be conducted in 
this process of teaching LLS; it is the expansion stage which aims at observing and analyzing the 
possible use of LLS in another educational context or subjects. Thus, the methodological 
background remains the same, what changes is the type of strategies taught in accordance with 
the children category patterns that Gunning (2011) found.  According to this author, there are 
some strategies patterns that are the most commonly followed by children from the most used to 
the less used, and they can be categorized from the most part into affective, compensatory, 
metacognitive, cognitive, memory and social. These patterns can be used to impact young 
students’ learning effectively by using specific LLS such as discussing your feelings, using 
synonyms or gestures, identifying the purpose of a language task, getting the idea quickly and 
using physical response or sensation. 
4.4. The Impact of Language Learning Strategies Instruction on EFL Learning 
It is important to consider the effects that LSI might have in learning English as a foreign 
language. These effects tend to be positive since researchers have found that the impact of LSI 
increases students’ language learning. Oxford (1990) argues that LSI has three general benefits, 
two for the learners and one for the teachers.  
First, the most common and usually mention, it is the benefit for learning; the learning 
strategy that is used at the beginning of the learning process are subsequently more well-
organized which impact on the performance of language learners. Second, it helps to develop 
learners’ autonomy, since students go beyond their learning so as to be prepared for current and 
new tasks. Likewise, teachers can improve their teaching techniques by working as facilitators or 
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providers. Being a teacher is not just about giving instructions in a second or foreign language, 
the teacher needs to guide learners to reflect on the importance of learning and the language 
goals.   
Lockhart and Richards (1994) state that when learning strategies are taught, students and 
teachers work together to promote language learning effectively.  Learners monitor and evaluate 
their strengths and weaknesses, can make decisions of their own learning process supported by 
the guidance of the teacher. Similarly, Fandiño (2010) states that “strategy instruction supplies 
students with appropriate tools and techniques to understand and learn new material or skills” 
(p.153). Thus, learners can have the possibility to implement different means of dealing with 
tasks to improve language skills which enhance language learning considerably in a long term. 
To conclude, this conceptual framework analyzed the theoretical background that 
supports the proposal of teaching LLS to EFL learners in elementary schools. Those theories 
covered the considerations of theorists and researchers in the fields of language and education 
with respect to the issues of language learning, LLS, LSI, and the impact of LSI on EFL 
learning. First, language learning involved explanations of the difference between 
acquisition/learning and ESL/EFL and their connection to the children language learning 
process, and more, the way how those ideas become bases in terms of awareness and interaction 
during the application of LSI. Second, the definition and classification of learning strategies 
provided by experts allowed stablishing that there are different classes of strategies aiming at 
resolving the learner’s needs in order to motivate language learning. Third, LSI issue was more 
focused on presenting models for teaching LLS, and on bringing into question the need to adjust 
them for children learning. Finally, concerning the impact of LSI, inclinations tend to be in favor 
of a positive affect although much still remains unsearched. All things considered, more research 
THE IMPACT OF TEACHING LEARNING STRATEGIES  31 
studies and classroom projects must be conducted so as to validate the trends and theories on the 
outcomes of teaching LLS in EFL contexts as well as to add new views. 
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5.  Literature Review 
The learning strategies debate has taken relevance in teaching and linguistic fields in the 
last decades. Researchers have mostly focused their works on the identification of learning 
strategies and their effects on adolescents and adults’ language learning. Children have typically 
been excluded, in fact; very few research studies concerning language learning strategies (LLS) 
have been conducted in elementary settings in Colombia. Overseas, there is some literature that 
displays LLS matter and its impact on children’s foreign language learning. For instance, Coyle 
and Valcárcel’s (2002), Gunning and Oxford (2013) and Gürsoy (2013) conducted studies under 
the argument that language learning research must deepen in young learners’ LLS. 
Correspondingly, their studies reported that children use a certain set of learning strategis, also 
strategy use is effective in language learning, and a LLS inventory for children must differ from 
adults’ LLS inventory. 
To start with, Coyle and Valcárcel conducted in 2002 a qualitative study on children 
learning strategies in FL classrooms that aimed at reviewing the literature regarding strategy, 
process and technique so as to recognize and categorize learning strategies based on the 
metacognitive, socio-affective and cognitive types of strategies and techniques elementary young 
learners use in foreign language learning. They also attempted to argue the role of awareness in 
learning strategy implementation as a promoter of successful learning. For achieving these two 
objectives, they conducted a two-year longitudinal research study in an EFL primary classroom 
in the city of Murcia (Spain) with eight children of eight and ten years old. These learners were 
selected taking into account teacher’s knowledge about their competence in language learning. In 
order to collect the data, Coyle and Valcárcel (2002) used observations and interviews that 
consisted of videos used for transcription and analysis. Thus, there were 50 hours of teaching, in 
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which students were exposed to storytelling, games, and written comparisons. The interviews, 
seven videos recorded and audios recorded, focused on think aloud technique since children were 
supposed to share their thoughts verbally using their mother tongue while or after finishing their 
classes.  
The results of this study carried out showed that the children that participated in the study 
used specific techniques: guessing, recalling vocabulary, repetition and using the foreign 
language in and out the classroom that can be classified into three main categories: 
metacognitive, affective/social, and cognitive. The students also demonstrated strategies for 
managing their learning process, creating and maintaining an appropriate learning environment 
inside and out of classroom. They created cognitive connections between their native language 
and the English language in order to master the latter. Additionally, researchers considered that 
there is a close relation between the techniques used by EFL learners and the tutors’ 
methodology for teaching English given the fact that teachers presented and held the 
communicative tasks by different means such as pictures or gestures. Besides, since the eight 
children selected for conducting this study were considered particularly as successful students by 
the tutors, they were capable of seeking for opportunities to expand their knowledge and to 
monitor themselves during the progress of the investigation. However, the researchers suggested 
that other studies with a bigger population including successful and unsuccessful learners should 
be carried out to come at more generalized conclusions. 
Different from Coyle and Valcárcel who deepen in recognition and classification of 
children’s learning strategies, Gunning and Oxford's (2013) mixed- method study aimed at 
finding the effects of learning strategy instruction (LSI) and use in the elementary classroom 
focalizing on the methods of LSI particularly in spoken language in a secondary setting. Yet, 
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these two studies converge in the assumption that learning strategies are effective in language 
learning since students can manage their own learning. Thus, Gunning and Oxford (2013) 
explored two main research questions: “What are the effects of SI on students’ strategy use? 
What is the relationship between students’ strategy use and L2 achievement as measured by 
success on ESL oral interaction tasks?” based on the learning strategy path of three steps: a) 
strategy instruction, b) strategy use and c) success on ESL tasks. They attempted to response 
these questions by carrying out a four-month study in Québec. There were 54 sixth-grader 
students of 14 years old approximately. They belonged to two different schools and were divided 
into two groups: a treatment group and a control group. Both groups were exposed to nine hours 
of English per week. 
In order to obtain both quantitative and qualitative findings, these groups were 
administered pre-tests and post-tests of oral interaction, pre- and post-test Children’s SILL 
(questionnaire), background and task-based strategy questionnaires, strategy log as well as 
methods that converge with the instruments applied by Gunning and Oxford (2013) such as 
observations and field notes, video recordings and interviews. Also, the investigators used a PSSI 
model (Problem-Solving Strategy Intervention) as a way to identify the problem of learners’ 
preference for their native language during interactions as well as test solutions. 
Overall, the findings suggested that after the LSI took place, there was a growth in both 
strategy consciousness and implementation. The results displayed that the treatment group 
achieved higher scores in oral interaction than the control group. That is, when the exposition to 
the LSI occurred, students’ consciousness and enactment of learning strategies increased 
considerably. The findings also comprises the three-step PSSI model of intervention in which for 
the step 1, exemplifying their learning strategy use, the learners indicated initial strategy 
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awareness with the assistance of the teacher; for the step 2, the strategy awareness involved 
learners’ knowledge of the way and the accurate time to use strategies in tasks; and for the step 
3, strategy awareness was evidenced in terms of control and autonomy during the strategy 
implementation process. Also, the findings showed that explicit explanation of LLS expand 
students strategy range, and learners who changed to the L1 on the pre-test because had a low 
level in the L2, extended their range of LLS as the LSI progressed to start communicating 
themselves only in the L2 as a result. 
Similar to Coyle and Valcárcel’s (2002) and Gunning and Oxford (2013), Gürsoy (2013) 
focused his research study on LLS in children; nonetheless, his core goal was to develop a valid 
and reliable LLS inventory for children. And as in Coyle and Valcárcel’s (2002) study also to 
report what strategies are commonly used by learners although without focusing on any specific 
strategy type or language skill. For this study, he took into account primary school students from 
an EFL setting in Bursa (Turkey). They were 402 fourth and fifth graders from 10 to 11 years old 
in four primary schools. There was incomplete data from 19 students, so that was omitted and 
data was collected from the remaining 383 students. The instruments that Gürsoy (2013) used to 
gather the data were at certain extent alike to those administered in the two research studies 
reviewed above: observations, video-recordings, and interviews. He included open-ended and 
semi-guided questionnaires, task-based interviews, observations conducted during task-based 
interviews, interviews designed according to the results of the questionnaires, and classroom 
observations data indicating children’s LLS are collected and used to develop LLS taxonomy for 
children.  
Based on Gürsoy’s results, CHILLS (Children’s inventory for language learning 
strategies) was developed in which 309 different strategies were identified and were categorized 
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into 6 main types: memory, compensation, cognitive, metacognitive, affective and social. Being 
the last three categories evidenced as used by children in Coyle and Valcárcel’s (2002) study. 
Also, some strategies were grouped differently if they could be categorized in two or three 
different types of strategies, and four factors were taken into account. The first factor, it included 
strategies that are helpful to develop study habits such as cognitive, metacognitive and social 
strategies. Second factor; it included strategies for mastering learning, they are generally 
cognitive but it also included metacognitive, social and compensation. Third factor; it included 
strategies that assist the reception and production of the target language, they are frequently 
compensation strategies, but there are memory and cognitive strategies. Four factor; it included 
strategies that consolidate the target language such as using extra resources to improve any 
language skill. On the other hand, it was evidenced that the learners were aware of language 
learning strategies, and they learnt new ones throughout the research process such as, watching 
movies or reading English books.  
These three previous studies have some limitations that lie on the characteristics of the 
sample population, the skills analyzed and the learning strategy involvement. First, Coyle and 
Valcárcel (2002), in their research study only took into account the learners that were successful 
by the teacher. Besides, the sample in the study was restricted to few participants, only six. 
Second, Gunning and Oxford’s (2013) study was only focused on oral interaction tasks, ruling 
out the impact that SI could have on writing, reading or listening tasks. Another limitation of this 
study is the fact that it was conducted with an intensive ESL class including only learners around 
14 years old. Third, in Gürsoy’s (2013) study, he mentioned other LLS inventories that had been 
used for conducting researchers on LLS in primary level, yet he did not name those inventories. 
In this same study,  learning strategies were inventoried, but not instructed, similar to Coyle and 
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Valcárcel’s (2002) where the learning strategies students used without any implementation were 
merely classified. Finally, Coyle and Valcárcel (2002), and Gunning and Oxford (2013) only 
focused their studies on three categories of LLS. Besides these aforementioned limitations, a 
weakness that is common to these studies is the fact that the results obtained cannot be used to 
make general conclusions in the LSI and implementation discussion. They only provide 
restricted and particular conclusions to the general debate because the participants, the context 
and the setting of the studies are substantially different. 
In addition to the limitations of these studies, they also present some gaps that researchers 
suggest to cover with future studies around the relationship between children and strategy matter. 
For example, Coyle and Valcárcel (2002), Gürsoy (2013), and Gunning and Oxford (2013), state 
that more studies on LLS must be conducted especially with children, and on factors such as 
learners’ cultural background as well as educational settings and systems. Similarly, Gunnning 
amd Oxford’s (2013) presumed that if during the four­month study concerning instruction and 
use of a set of particular learning strategies reflected positively upon two particular groups, the 
use of a wider range of learning strategies integrated in schools’ curriculum for a longer period 
of time might be beneficial to improve extensively the four learning skills in both elementary and 
secondary settings as Coyle and Valcárcel (2002) proposed to do so through broader and more 
eclectic children samples that include both successful and unsuccessful learners. Furthermore, 
Gunning and Oxford (2013) says that PSSI model used in their study must be compared and 
contrasted to other LSI models in other contexts. Finally, for Gürsoy (2013) says that there is a 
need carrying out studies on both children and adults learners based on contextual taxonomies 
and inventories beyond those proposed by Oxford (1990). 
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The studies of Coyle and Valcárcel (2003), Gürsoy (2013), and Gunning and Oxford 
(2013) previously reviewed provide important contributions to this classroom project in terms of 
strategy effects, methodological procedures, taxonomies, and accounts. Some of the most 
relevant contributions of these studies are evidenced as a justification for this project, inasmuch 
as the authors agree that little research has been done with children concerning LLS. Also, they 
come to an agreement by saying that learning strategies have significant effects on language 
learning competences. Besides, Gunning and Oxford (2013) holds that LSI growths strategy 
consciousness as a way to promote learning and autonomy. These two last premises support what 
others authors like Fandiño (2010) state about the benefits that LSI has in language learning as to 
the growth of complex content and new skills. 
Regarding data collection methods, in Gunning and Oxford’s study (2013) in order to 
find what LLS learners used, data-gathering methods such as video-recording, observation, and 
field notes were administered. In the same sense, Coyle and Valcárcel (2003), and Gürsoy (2013) 
studies on Children’s learning strategies in the primary level show observation as an appropriate 
method to gather information about both the use of observable LLS and the reaction to LSI. That 
way, in this classroom project, these procedures are used as references and means to collect data 
while the LSI progresses, determining LSI impact on learning in a different context from those 
presented above. Another methodological contribution is related to the process of instruction and 
actions which took place in Gunning and Oxford’s study (2013); it includes the tutor’s 
intervention and explanation of the LLS. Then, after presenting the strategy a student-to-student 
group discussion took place in order to support and practice the LLS. Finally, this process aims 
at getting the learners to have an autonomous decision based on the LLS learned. This process 
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bears a close relation with the model for LSI proposed by Chamot et al. (1990) that will be used 
in this project. 
 Coyle and Valcárcel’s study (2003) contributes to this project by giving an instance of 
how the implementation of one LLS could be taken place at an EFL primary classroom: in their 
study when applying a LLS, the children relied on their background knowledge and inferred 
meanings from pictures, gestures, intonation and contextual information which helped them both 
understand and remember the FL models and vocabulary since English was the medium of 
instruction used in the classroom.  This inference of meaning favors getting the idea quickly as 
one of the strategies to be taught in this classroom project, as to get details or the main idea of a 
text, it is necessary to have contextual information. Similarly, they showed that children’s LLS 
are placed in three main categories: metacognitive, socio-affective and cognitive; these classes 
belong to the taxonomy of learning strategies proposed by Oxford (1990) which supports the 
strategies to be used for the development of the project. 
As a final contribution, the study carried out by Gürsoy (2013) provides a base to have a 
clear idea and understanding of the LLS used by young EFL learners at primary school. This 
study highlighted and came up with an inventory of LLS used by children (CHILLS). The 
relevance of CHILLS relies on the fact that this inventory could be helpful in this classroom 
because it could be used as a pre-test and post-test that provides insights of strategy use. It also 
serves as an information source to plan, design and carry out LSI and English lessons. Besides, it 
is the first inventory developed to identify children’s LLS as well as to demonstrate that the four 
English language skills take place while LLS are applied by learners.    
Altogether, the results of these studies show that children’s language learning strategies 
can be identified, classified and instructed as well as LSI impact positively students’ learning. 
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These studies also depict the necessity to investigate the effects of LLS on the four skills with 
multilingual and multicultural populations of different contexts to arrive at more generalized 
conclusions. Indeed, what these studies reveal is that LLS field, even at this time, has vast depth 
and breadth to explore regarding the learner, the learning process and the teaching process as a 
whole. 
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6.  Methodology 
This chapter aims at expounding the specifications of how this classroom project will be 
conducted embracing four different stages: context and setting, participants, instructional design, 
and reflection. Firstly, in the first two sections, it provide a complete description of the location 
where the project will be hold as well as a description of the participants comprising the target 
primary students and the roles of the pre-service teachers. Secondly, for the instructional design 
stage, it is explained how the project is developed and implemented in the classroom offering a 
whole review of the teaching model that frames the project, and also the assessment procedures 
that will be used to test the educational practices inside the classroom along with the list of the 
materials to be used during the development of the project. Finally, for the last section, the 
experience is described by two different instruments: observations and reflections taking into 
account learning and teaching.  
6.1. Context and Setting 
This classroom project was carried out in a fourth grade of a public school in Pereira 
(Risaralda) taking into account the primary schools with which Licenciatura en Bilingüismo con 
Énfasis en Inglés of Universidad Tecnológica de Pereira has educational agreements. The school 
was Colegio Suroriental de Pereira in which the elementary grades range from first grade to 
eleventh grade covering approximately 680 students. The English subject in the school was not 
oriented by any established syllabus; however, the in-service teacher followed the standards of 
“Guía 22.” which are the basic standards of competences in foreign language established by the 
Ministry of Education that served as guidelines for teaching English from primary to high school 
in Colombia. 
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As stated before, it was a public school where students had free education. Most of the 
students belonged to a low social economical stratum. And, the teachers at the institution were 
responsible for guiding all the subjects including English even though they were not proficient in 
it as they were not graduated from any language program. The students’ exposure to English was 
very limited; it could be once or twice a week since there was not an official English class. In 
terms of facilities and furniture resources, the school had a space for giving breakfast, a library, a 
soccer field, a video projector, and speakers. Particularly, the classroom where the project took 
place was big. Its illumination was pretty good due to the large windows in one of the walls 
looking over the street. The furniture consists of approximately 40 desks set in lines and the 
teacher’s desk in the front. Despite of the fact that there was a whiteboard and a chalkboard as 
well as a trash bin, the walls were plain without any decoration or posters.  
6.2. Participants 
This section displays the most relevant information about the participants involved in the 
classroom project which include the students of the school, the in-service teachers in charge of 
managing the group and the pre-service teachers carrying out the project. 
6.2.1. Students. This classroom project was carried out with 26 students from fourth 
grade. Their ages were between 9 and 11 years old. These students were literate as they already 
knew how to write and read in Spanish. The English subject was instructed twice a week, one 
hour per class. Due to the mentioned in-service teacher’s lack of competence in English and the 
students’ short time of exposure to English, their proficiency level was very low, and their 
English linguistic abilities were mainly simple vocabulary and greetings. As a result, it was 
necessary to adapt every topic to learners’ level in order to make them aptly. 
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6.2.2. Teachers. The practitioners orienting the project were three undergraduate 
students of ninth semester of Licenciatura en Bilingüismo con Énfasis en Inglés from which two 
were observers and one was the implementer although all the three were designers and planners. 
The project was implemented in the guided pedagogical practicum which is a requirement to 
obtain the diploma as an English Language Teacher in the English language teaching program in 
Universidad Tecnológica de Pereira. This practicum was not only be motivated to teach English 
as a foreign language, but also to train students in learning strategies (LS) use throughout the 
four-month instruction process. 
6.3.  Instructional Design 
This section illustrates the design and development stage of the classroom project. It 
provides explicit and systematic information of four different aspects: development and 
implementation that is related to the focus of the project; design which describes the instructional 
model; assessment procedures that include a description of the assessment sequences and 
instruments; and resources which provide an overview of the materials to be used. 
6.3.1. Development and implementation. This project was mainly focused on the 
impact that teaching language learning strategies (LLS) have in primary students in EFL learning 
inside the elementary classroom. Oxford (1990) defines learning strategies as particular means 
the learner use to approach learning successfully in terms of easiness, delight, effectiveness, 
metacognition and transferring. As this theorist states as well as other authors such as Lockhart 
and Richards (1994), Brown (2000), Chamot (2004) and Fandiño (2010) instruction and 
implementation of LLS arouse the effectiveness of language learning. In that sense, among the 
different benefits strategy teaching could bring, the more important are those that empower 
students’ autonomy, improve their metacognitive and reflective abilities and develop their skills 
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to understand new complex content. In order to find what the real impact of LLS could be in a 
local context, the pre-service teachers, and developers of this project, firstly, taught different 
LLS at the beginning of the lessons so that learners can use them during a language task. And 
then, they observed the results of the learning strategy instruction (LSI) to determine if the LLS 
taught were useful for students’ learning and transferred to future tasks. 
The kinds of strategies that were implemented during the progress of this classroom 
project belonged to two categories out of the five categories of direct and indirect learning 
strategies proposed by Oxford (1990) and to the patterns found by Gunning (2011) as cited in 
Chapter 4: 
Memory strategies. Semantic mapping. 
Cognitive strategies. Getting the idea quickly, repeating and recombining. 
These two categories were the memory and cognitive strategies. The LLS in these 
categories were semantic mapping and getting the idea quickly for teaching the reading skills. 
Semantic mapping strategy belongs to the memory category and its function is related to setting 
links among concepts (words) by lines or arrows in order to create conceptual diagrams. The 
getting the idea quickly is part of the cognitive category; this strategy focuses on helping learners 
target what they need or want to understand from a text by skimming and scanning techniques.  
As for the writing skills, the strategy used was recombining; the recombining strategy 
aims at assembling through connectors significant sentences by putting known concepts and 
knowledge in a different way, so in a very simple way two sentences  like I am Pau; I like rice 
become I am Paul, and I like rice. The last strategy, repeating, was used to improve speaking; 
this strategy focuses on making learners imitate what L2 speakers or the teacher say in order to 
improve pronunciation, intonation, syntaxes or even lexis. 
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6.3.2. Design. The model that was used to frame the learning strategy instruction (LSI) 
process in this classroom project was that proposed by Chamot et al. (1990) described in the 
conceptual framework. It is a five-step sequential model that involves planning, understanding, 
conducting, evaluating and implementing actions for LSI. These authors argued that dividing the 
LSI into phases is more successful as well as devote one or more days to every stage is 
advantageous for learners’ involvement with the learning strategy. Thus, the sequence that was 
used throughout the project was the following: 
Preparation. This was the first approach of learners to the topic of LSI. It also included a 
diagnosis of the strategies students were already using exalting their background knowledge on 
the matter. 
Presentation. The teacher mentioned and defined openly the learning strategy and argued 
why they were important. He also served as a model that showed the learners how certain 
learning strategy should be used in an actual language activity. 
Practice. Through different resources like sample worksheets, learners could practice the 
new learning strategy individually or in small groups. At this point, constant practice was more 
important than accuracy. 
Evaluation. Learners started evaluating whether the learning strategy was effective for 
them or not through self-reflecting questions such as: Did you find the strategy useful for you? 
Would you use a more familiar strategy for you?  
Application. At this point, learners should already be autonomous in their language 
learning. The role of the teacher was reduced to a prompter suggesting or reminding learners to 
use the strategy in new language activities and settings. 
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Notwithstanding, this model was intertwined with the models used to teach reading and 
writing proposed by Scrivener (2005). This author stated that for the teaching of a basic lesson of 
reading, teachers can make us of three stages: pre-text, text and post-text. For teaching writing he 
proposed fourteen steps as follow: introduce the topic, introduce and summarize the main writing 
task, brainstorm ideas, fast-write, select and reject ideas, sort and order ideas, deicide on specific 
requirements, focus on useful models, plan the text, get feedback, prepare draft, edit, prepare the 
final text and have someone read it. Thus, the preparation and presentation steps of the LSI 
model converged with the pre-text stage for the reading model and with the introduction the 
topic to focus on useful models for the writing one, whereas the practice and evaluation phases 
came into terms with the text stage and with plan the text to edit for reading and writing 
respectively. The application step materialized itself with post-text activities in reading and 
preparing the final text and readers in writing. Finally, any teaching model was followed to 
instruct the repeating strategy, since it is not a communicative task but an oral practice technique 
for improving speaking features. 
6.3.3. Assessment procedures.  There were different techniques that can be applied in 
order to assess strategy use. Oxford (1990) states that learners’ learning strategies can be 
assessed by means of observations, interviews and think-aloud procedures, note-taking, diaries or 
journals and self-report surveys. From those five procedures only two were applied to assess 
students’ use of learning strategies throughout the progress of this classroom project, as follows: 
Observations. They were useful to make notes and ticked off the strategies used by 
learners through observation scales, or as Merriam (2009) states so as to gather information of 
the participants’ behavior in their natural context and to discover information that suit the 
research question, for this particular  project the objective of finding the impact of LSI on a 
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primary setting. Therefore, the teachers had an observation format for the information related to 
learners’ profile and behavior, and a scale that were used to check off the strategy use and to 
included comments (See Appendix A). The teachers wrote down generalized or particular 
comments of the context and the way students used LLS in order to provide feedback to the 
students on the use of the learning strategies or review any strategy that students might forget.  
Self-report surveys. They are classified into less-structured and more-structured surveys, 
and are used to collect systematically information in writing about the LLS implementation.  
Less-structured surveys. They aim at asking students open-ended questions that they can 
answer freely like those suggested by Chamot et al. (1990) in the evaluation phase of their LSI 
model mentioned above. Thus, the students will be asked if the strategy that they were exposed 
to were useful for them to perform the language task or if they would use another kind of 
strategy. 
More-structured surveys. They are related to multiple-choice questions that can be scored 
and examined. In fact, there is pre-fabricated Strategy Inventory for Language Learning (SILL) 
that has a five-point scale ranging from never or almost never to always or almost always 
options. It measures how frequent learners use learning strategies overall and also the incidence 
of the usage of a particular learning strategy. However, as stated in the literature review, Gürsoy 
(2013) suggests that the SILL is not suitable to measure children use of learning strategies. For 
that reason, he developed the CHILLS, which is more appropriate for children in terms of 
comprehension and coverage of LLS. The CHILLS was the instrument that was used as a pre-
test and post-test to measure the LLS used by students during the progress of the classroom 
project (See Appendix B). 
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Thus, after a LLS is taught and implemented, the learners were asked questions as 
suggested in the evaluation phase of the LSI model in order to found how effective the LLS was 
for them. Similarly, the teachers used observation scales and videos to gathered information 
about the learners’ strategy use inside the classroom. These sources of data included self-
assessment from students’ comments and hetero-assessment from teacher’s observations which 
were useful to provide feedback on learning strategy use. Lastly, Oxford (1990) claims that LSI 
might be evaluated taking into account different aspects such as tasks development, strategy use 
continuum, strategy transferring and learners’ attitudes as potential assessment criteria in a long 
term. 
In addition to the assessing techniques mentioned above, there were aspects and criteria 
stablished by Institución Educativa Colegio Suroriental in order to assess young English 
language learners performance on English lessons. There were aspects relating to the three 
competences: El saber, saber ser, and saber hacer. Such three aspects of learner assessment were 
based on four grades: S for superior (Superior), A for Alto (High), B for basic (basic) and J for 
bajo (low). 
6.3.4. Resources. All over the implementation of this classroom project, diverse 
materials was necessary in order to carry out the tasks to teach LLS to the students. These 
materials were mostly dependent on the Chamot et al.’s (1990) LSI model presented in the 
design section and on the tasks and the activities that it encompasses. However, it was necessary 
to highlight that the materials also included those whose purpose was committed to the language 
tasks itself as well as those resources that were necessary to conduct the assessment actions. 
Consequently, all the materials were: worksheets, posters, flashcards, pictures, video projector, 
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boards, markers, laptops, speakers, handouts, notebooks, dictionaries, course books, surveys, and 
CHILLS. 
6.4.  Reflection 
Through the implementation of this classroom project, a deep analysis and reflection 
upon the process of LSI were needed for analyzing, identifying and improving the process of 
strategy teaching itself. Richards (2007) states that reflection relates to a process to recall, think 
of, analyze and practice in order to get a basis to plan and carry out an action. In concordance 
with Richards’ contributions, several actions, both while- and post-EFL lessons, were done by 
pre-service teacher for reflecting on the process of teaching learning strategies and assemble a 
clear understanding of the what’s and the why’s of certain actions that occurred.  This reflecting 
process took place around two main factors that involve both learners and facilitators.  These 
factors comprised: learning and teaching. 
6.4.1. Learning. During the implementation of this project, it was expected that young 
EFL learners produced outputs that bear relation with what had been taught. In order to kept this 
valued information for future reflections on them, some instruments were used so that the 
information about both the interactions between practitioners and young learners and students’ 
linguistic outcomes such as output productions, asks framed on Children’s Inventory Language 
Learning (CHILL) as well as the surveys for each strategy and for the whole LSI process  
In order to keep the information on young students’ LLS progress, the tutors did 
observations during the implementation of each LLS. Observations, according to Merriam 
(2009) as cited above on the assessment section, help researchers get knowledge of environment 
and participants’ specific events and characteristics in order to interpreter the information 
collected.  The benefits and reasons for implementing observations were collection of systematic 
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data as it provided organized information to researchers about participants’ actions regarding 
responses to LS. In the same document Merriam (2009) states, “As an outsider an observer will 
notice things that have become routine to the participants themselves” (p. 119); the results 
expected of the strategy implementation were reflected on daily activities applied by learners in a 
systematic way lesson a lesson.  The paper formats which were used to keep the information on 
observation were filled out while and after every lesson. 
6.4.2. Teaching. In addition to the study of the impact of teaching learning strategies to 
young learners, this classroom project presented an opportunity to reflect on both the actions 
taken by the pre-service tutors when a lesson was taking place and professional development 
after these lessons had taken place. In order to complete this reflecting process three types of 
reflection were used: Reflection-in-action, reflection-on-action, and reflection-for-action. 
Reflection-in-action. According to Killion and Todem (1991) is a reflection on the 
process and on practitioners’ natural behaviors of thinking and acting when an action is 
performed. It was the process of reflection carried out by practitioners while performing an 
action. Once the person is performing an activity notes and evidence about reactions, 
perceptions, actions, behaviors are reported.   
Reflection-on-action.  Reflection-on-action takes place when a person thinks and 
analyzes what happened in certain situation. This action aim at judging how successful was an 
action done by a person in a specific context. An important aspect to highlight about the 
reflection-on-action is that it could be developed class-to-class as Schön’s work supports (as 
cited in Truman 2014). 
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Reflection-for-action. The reflection-for-action is the process of thinking proactively on 
future interactions in order to find a much better development; its essential aim is to set up 
expected results on actions previously that have been reflected on.  
These three types of reflections were expected be conducted in every lesson, especially 
the reflection-for-action and reflection-on-action as this reflections could provide information 
and perceptions about what could was done better by the pre-service tutor. In order to keep the 
information about this reflection sessions, formats and instruments were used when the 
reflection-on-action and reflection-for-action were conducted. For these two kinds of reflective 
actions, journals were used as way to collect information on the pre-service teacher’s, in charge 
of implementing the project, particular perceptions and personal experiences inside the 
classroom. In this regard, Dörnyei (2016) argues that the main characteristic of research journals 
is their focus on the researches themselves instead of the participants of a study. This author also 
holds that the researcher’s information becomes a significant source of data; in addition, as to 
him, journals allow making the researcher’s private information on the project public after a   
process of reflection and analysis (See Appendix C). 
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7.  Results 
This chapter explains the outcomes of the application of the four learning strategies. It 
comprises the strengths and the challenges encountered during the instruction of each strategy in 
relation with learning and teaching. In order to start such explanation, there is a description and 
justification of the strengths and challenges for every result. Similarly, instructional examples of 
the implementation such as students’ pieces of work and their answers from surveys as well as 
theories from authors and findings from related studies are used as supporting material or 
background for the outcomes presented here. 
7.1. Semantic Mapping 
7.1.1. Learning strength. This first linguistic outcome derives from two 
implementations of the learning strategy semantic map for reading skill in the classroom. The 
students could use the learning strategy to take notes about key words that they found relevant on 
readings, so they draw a semantic map on their notebooks by which they were able to learn and 
remember vocabulary related to the lesson’s topic (Superheroes, what they can do). Thus, the 
semantic map was conducted following the three stages of the sequence of a reading lesson. On 
each stage, the learners used the strategy. On the pre-reading phase, the semantic map was used 
to elicit information on the topic as well as to get familiar with the vocabulary of the text. As a 
second phase, the learning from the first phase was used during the while-reading activity for 
identifying and relating the words studied previously, yet contextualized in the text. Finally, for 
the post-reading phase, the learners used the new vocabulary they found in the text to complete 
the semantic map they had already made on their notebooks. 
The reason why the implementation of the semantic map is considered an asset for 
reading skills relies on two main aspects. First, the students were able to identify on the text what 
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a superhero can do. The students recognized the sentences such as: A superhero can have a great 
force, can see through walls, can fly, can run, etc. (See Appendix D). This input helped them 
complete the semantic map they were already doing. They also used the semantic map to have 
the words in isolation before reading the text, and then they used it to relate the words to their 
respective context in the reading portion. And second, it was significant that they went beyond 
the preset use of the learning strategy which is assumed for reading and listening skills; they used 
it as assistance to carry out a writing activity. For this purpose it worked as a brainstorming 
cloud; they took the words from the map to write complete sentences in their notebook. 
A relevant instance in which this strength was evidenced in language production concerns 
the use of the semantic map on the post-reading activity. The learners were told to complete the 
blanks on a worksheet by using the vocabulary learned previously to write about their own 
abilities; thus, they used the semantic map to complete the gaps (See Appendix E). Moreover, the 
teacher asked them to use the semantic map so as to draw and write a second semantic map in 
which they needed to say what they can do. According to Oxford (1990), this language learning 
strategy provides a meaningful way for enhancing memory and comprehension of new input; 
thus, the learners use the semantic map to recall the words they read or hear, so that new 
language understanding can emerge.  Furthermore, this strategy also supplies a note-taking 
format which can be used by EFL learners as they can note down what they heard at the moment 
it happens.  In this case, the semantic map is used as a visual technique that can help them 
introduce new content during the production stage. For example, the students used the semantic 
map as a note-taking technique or reference during the post-reading activity so as to write what 
they can do in a second semantic map.  
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As a conclusion, the contribution of this strength for the linguistic development was 
supported during the implementation the strategy that took two classes. For the first lesson the 
students were exposed to the input in relation to their abilities “I can…” as well as some 
productive activities, and for the second class the students were able to output the language 
studied previously. Thus, the students showed some progress on their linguistic outcomes of how 
to say and write what they can do and cannot do by using the semantic map.  As an instance of 
their linguistic progress, we could notice oral and writing production such as: “I can run”, “I can 
study English” or “I can play soccer.” The linguistic development was impacted by the use of the 
strategy inasmuch as the students could recall vocabulary, take notes and focus on key 
information when reading texts. 
7.1.2. Learning Challenge. Although the implementation of the strategy yields 
meaningful results, there was an observable learning challenge in terms of the relationship 
between autonomy and reflection regarding the use of the learning strategy of semantic map. 
Thus, the EFL learners were neither autonomous nor reflective of the use of the strategy 
for the development of the new topics focused on the reading skill. For the former, when the pre-
service teacher explained a new topic and the reading activities, the learners did not use the 
semantic map autonomously for recollecting new vocabulary. It was just until the pre-service 
tutor introduced the new topic and mentioned the activity of the previous lesson using the 
semantic maps that they recalled the learning strategy and its application. For the latter, after the 
presentation and practice of this learning strategy, the learners did not show a reflective 
determination towards the benefits of using this strategy when facing a new topic unless the pre-
service teacher told them to do so. 
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For this particular challenge, both reflection and autonomy are intertwined since the lack 
of reflection on the usefulness of the strategy might be considered as a cause of the scarce of 
autonomy during the implementation. In detail, the lack of autonomy occurred at the moment of 
introducing a new topic, yet the students used satisfactorily the semantic map during the stages 
of presentation and practice of the prior one. They followed the tutor’s instructions when he 
introduced the reading about superheroes; nonetheless, they did not, in later lessons, apply the 
strategy to approach the texts about likes and dislikes. They seemed not to remember the strategy 
and its benefits to grasp unknown vocabulary in the new readings such as The World Cup, 
Camila’s day, My name is Mario, and Breaking and great news!. It was necessary that the pre-
service teacher recapped the strategy implicitly by having them recall the activities they did 
about superheroes. Likewise, the learners were able to use the strategy in the readings of the new 
topic, but they barely self-evaluated their interaction with the strategy. They did not express what 
they thought of the application of the strategy as Chamot et al. (1990) proposed in their 
evaluation stage that requires learners to reflect on the importance and implementation of the 
strategy in such a way that they are able to identify their needs, establish aims and favor 
continuous practice of the strategy. The students did not evaluate the usefulness of the strategy 
stating if it was effective, difficult or interchangeable for a personal one, because they neither 
knew their learning necessities nor practice the strategy extensively. 
An example of the lack of autonomy evidenced on the learners was the reminder that pre-
service teacher needed to do when introducing a new topic. Very often the teacher had to remind 
them the activity done with the previous topic (I can); in the same way, the teacher needed to 
start drawing the semantic map on the board so as to both remind the strategy and encourage the 
learners. In other occasions, the teacher needed to show to the whole class a semantic map done 
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by one of the learners as a reminder of this strategy. According to Oxford (1990), the learning 
strategy term has a strict connection to being an independent or autonomous learner.  The learner 
who is able to go beyond or to deal with his learning process by his own is someone who is able 
to determine what he wants or what he needs to learn. When students know what steps are 
needed to develop a specific task, they can overcome possible problems and get agreeable 
learning practices. Moreover, self-direction is significantly important as students will not need to 
have their teacher around them to monitor since they can use language out of the classroom. 
All in all, the challenge expounded above shows some difficulties in EFL learning while 
implementing the learning strategy of semantic map. Since both autonomy and reflection are 
closely related, the students did not evaluate independently the strategy which foils its 
autonomous transferability to new tasks or situations. After being exposed to the learning 
strategy for the first time, they learned how to use it, but without showing awareness of its grade 
of effectiveness in reading activities. This scenario motivated the learners’ reluctance as to the 
application of the semantic map in further reading tasks as a way to grasp unfamiliar vocabulary 
from texts, on the grounds that they did not found the purpose to do so. 
7.1.3. Teaching strength. The following teaching strength result is presented based on 
information gathered from observations formats and reflections about three implementations of 
the semantic map strategy.  
Since semantic map was the first strategy to be taught, the teacher was conscious of the 
importance of supporting learners while applying the strategy. The assumption that there would 
be some challenging situations at the moment of applying the strategy, in which learners might 
need support, was known, so the teacher duly had the duty to foresee such feasible situation and 
plan actions beforehand to either anticipate or avoid them. 
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More precisely, it was observed in those three implementations that pre-service teacher 
supported learners continuously when they used the semantic map. He supported them by 
walking around so as to monitor the activities done individually or in group, check activity 
progress, clarify doubts, and encourage them continuously to keep their work regarding the 
strategy use. Monitoring was thought as the action to support learners’ during strategy activities, 
in that way, the teacher could follow students’ understanding and use of the strategy. For this 
reason, monitoring is seen as a strength point because support was essential to conduct the 
activities properly and to have an understandable notion about learners’ comprehension of the 
strategy. It also allowed the teacher to identify and focus attention on the learners’ misbehavior 
or drop-out activities. Additionally, such action had a positive effect on the learners’ motivation 
since it was noticed that, whom the teacher approached and monitored, seemed to be confident in 
the activity and unstressed because they had the teacher’s support when making mistakes. This 
perception was registered on the teacher’s journal “I consider that most of them will not use this 
strategy by their own as they do not feel comfortable to do it alone” (See Appendix F). This 
personality characteristics labeled inhibition has a negative role in language learning since it 
prejudices risk-taking (Lightbown and Spada, 2013, p. 55). 
To illustrate the use of this monitoring process, it was observed when the teacher asked 
learners to draw individually a map (semantic map) on their English notebooks about actions that 
they can and cannot do. During such activity, the teacher walked around the classroom so as to 
both monitor the activity progress and control misbehavior of few extrovert learners by using 
questions or sentences such as Juan, Can I see your draw? or Diana, let me see you draw. The 
teacher approached the students randomly to both monitor their progress and keep discipline. 
Such approaches were about 30 seconds at maximum insofar as the teacher could keep the 
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activity and discipline under control at the learner’s station and near him. Once the approach was 
done, the teacher looked around him so as to identify other learners to approach and monitor 
their work as well. In the same activity, when the tutor approached one of the shyest learners and 
noticed that his work was little, he explained the activity again and modeled it by using other 
learner’s map. It took longer than before as the learner was a new one that had enrolled in the 
school a week ago. 
It is important to mention that a factor that allowed largely the teacher to monitor 
activities was the fact that learners were working in groups. This was one of the above-
mentioned actions considered in anticipation to a possible situation in which learners could need 
teacher support. Group work was conducted based on the in-service teacher’s advice and an 
observation done before starting the implementations. In this sense, Lockhart & Richards (1994) 
wrote that group work activities “enables the teacher to work more as a facilitator and 
consultant” Such groups were formed by the teacher having in mind discipline, willingness to 
work, and ease of approaching two learners simultaneously.  
In conclusion, monitor learners adds benefits to a good development of the lesson and 
ultimately activities since it allows teacher to both observe how the activity is progressing and 
keep up good behavior among learners. In addition, it also enables teacher to have a first-hand 
notion about learners’ understanding of the strategy. The aforementioned benefits could be 
extrapolated to a lesson with different topics and aims, for most of the English lesson generally 
requires learners’ understanding and good behavior to be conducted properly. 
7.1.4. Teaching challenge. This challenge bears a close relation to the strength 
expounded above since it happened at the same time teacher was monitoring learners’ activities. 
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It is related to classroom management during the implementation of the learning strategy. This is 
one of the reasons to carry out constant monitoring actions while learners are doing activities. 
A challenging factor that arose during the three implementations of the strategy and 
affected in a negative way the teaching process was the learners’ misbehavior. It took place when 
some learners did actions that certainly deteriorate the other’s learning process and appropriate 
development of the activities. Those actions had also an effect and reaction on the teacher’s 
explanations and the activities planned for the lesson. The actions conducted by the teacher to 
keep both disciple and classroom management were not enough to avoid some undisciplined 
scenarios such as walking around, talking, and playing with others. However, such students were 
a small group of learners that even used to show off in order to get teacher’s attention and others 
who wanted to talk constantly with their classmates during the active stage;  as a consequence, 
the learners’ attention on productive activities were directly affected and noticed by the teacher. 
Such actions took place mainly during two stages of the lesson, the study stage and the active 
stage. That sort of misbehavior represented a challenge because it had clear negative effects on 
both other learners and class development since the teacher needed to stop the class and do 
interventions that require some valuable time. 
This inconvenient was also evidenced by the learners themselves and an observer teacher. 
It was written during an observation on this regard “Disruptive behavior is a factor that affects 
the LSI since students need to be calmed in order to understand what the strategy is about and 
how to use it” (See Appendix G). There is also a comment done by a learner on a survey in 
which she considers that misbehavior consequences are difficult to deal with, such learner wrote 
“Yo tube dificulta porque mi amiga melany me interrumpia” (See Appendix H) to the question 
about difficulties she had had at the moment of using this learning strategy. Learners’ 
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misbehavior also resulted in several interventions done by the teacher in L1 and occasionally by 
the in-service teacher to control discipline culminating in in-service teacher’s short speeches and 
activities lasting less. It is worthy to stress that most of these misbehavior actions happened when 
the setting arrangement was a horseshoe. Although it was arranged on that form in order for the 
teacher to monitor and move easily, such arrangement give to some learners a kind of freedom to 
talk continuously with their classmates, move, and get distracted. As a case in point, during the 
active stage the teacher asked the learners to apply the strategy and draw a map about actions 
they like and do not like doing, so ill-behaved learners started to talk to their classmates as the 
teacher walked around to monitor the activity and keep the discipline. They even approached 
their classmates to initiate a talk taking advantage of the considerable room in front of them; and 
subsequently, the learners often asked the teacher to call their classmates’ attention. At this stage, 
the tutor had to do some interventions in Spanish to let clear the message and warn them about 
the consequences of keeping that misbehavior.  In this regard, Cameron (2001) stated “there may 
be more serious breaches of discipline that require use of the first language.” 
To conclude, the implementation of the semantic map, especially activities regarding its 
use, required the teacher to find classroom management techniques to cope with misbehavior. 
The learners’ indiscipline affected directly either themselves or classmates’ learning process as 
such actions were seen by the learners and the teacher as difficulties during the strategy 
implementation. However, this challenge has a constructive impact on teacher professional 
development because it serves as experience regarding a real-life situation in which might be 
necessary to use learners’ first language while controlling discipline.                          
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7.2. Getting the idea quickly 
7.2.1. Learning strength. The second finding comes from four implementations of the 
learning strategy of getting the idea quickly for the reading skill. During the entire 
implementation of this particular strategy, the students were able to use skimming satisfactorily 
to identify the main idea of a text. They could recognize, after the first reading, the gist of the 
texts (Camila’s routines and the World Cup). The application was done in two stages, skimming 
and scanning. For the former, the teacher asked the students to read the whole text without 
stopping, even if they did not understand, since the main goal was to know what the reading was 
about, and the text also included some of the vocabulary previously studied. For the latter, the 
students were asked to read another text in which they had to focus on specific actions at specific 
moments. When reading the text about Mario’s routine, they had to answer some questions that 
the teacher wrote on the board before reading it for the second time. Thus, the students were able 
to answer them coherently although they had some problems to say the complete sentences. 
Oxford (1990) recommends asking preview questions to lead the students through 
scanning and skimming activities.  These questions help learners to focus on certain information 
in the text through yes/no or true/false statements for lower levels of proficiency. It is likely that 
the students use skimming and scanning effectively due to the leading questions.  
Likewise, after comparing the data from observations, reflections and learners’ 
productions, we found that the students highlight autonomously vocabulary previously studied. 
During the implementation of two readings, most of learners started highlighting words of prior 
English lessons and that of the semantic maps on their notebooks (To like …). The learners 
highlighted words such as: (like, football, basket) (See Appendix I). They availed themselves of 
this spontaneous strategy to sustain the application of other strategies such as getting the idea 
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quickly or semantic mapping. Thus, through the identification of learners’ own strategies, the 
teacher can support other different strategies and facilitate FL learning as a byproduct.   This 
takeaway is discussed in the studies of Coyle and Válcarcel (2002) and Gürsoy (2012) that hold 
that identifying young learners’ can help the primary teachers develop methodologies so as to 
approach learning effectively. The teacher’s must, hence, design plans subjected to both 
students’ innate strategies and the ones already intended by him. 
This result is taken as strength because the students were able to use the learning strategy. 
They read the text for the first time to recognize vocabulary and identify the main idea of the 
text, which was about a guy’s routine. For the second time, they looked for specific vocabulary 
and answered some questions based on it; questions such as: What time Mario goes to the 
university? Does Mario watch TV at nights? Is Mario studying English? The students recognized 
the vocabulary and answered easily the questions as they saw the questions written on the board. 
Also, making appropriate use of skimming and scanning was supportive for them to achieve the 
reading goal. 
7.2.2. Learning Challenge. In spite of the strengths mentioned above, there were some 
learning challenges during the four implementations of this strategy regarding the scanning 
technique and the purposes of the strategy. For the first learning challenge, although most of the 
time the learners could spot the details of texts, there were occasions when it was challenging for 
them.  When they were presented more complex readings, they identify the main idea of it by 
skimming; however, at the moment of scanning the text to seek for details, they did not get them 
even if they were assisted by pre-reading questions. For instance, during one implementation the 
teacher took a reading about the World Cup and wrote some leading questions on the board such 
as: Where will be the next football world cup? What was the last football world cup winner? The 
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questions had the purpose of introducing the details that the learners had to focus on; they had 
difficulties finding that specific information in the text, yet they were able, in some other cases, 
to find the details of the text about Mario’s life accurately following questions like What time 
does Mario go to the university?, probably because it required them to find numbers and names 
in L1. As a matter of fact, Oxford (1990) says that asking scanning questions have some pitfalls 
on the grounds that learners tend to answer with no total understanding of the text. This could 
happen when the students were asked to find the specific information of the reading (The World 
Cup); they tried to find quickly the answers in the text without paying attention to the context 
missing many important details.  
During the first three implementations, the students could do the reading tasks properly, 
but without remembering the purpose of the strategy of getting the idea quickly. In every 
implementation, the teacher asked questions to the learners in order for them to remember the 
purpose of the techniques skimming and scanning that make up the strategy before starting 
reading a text; however, they did not answer correctly or answered nothing whatsoever. For 
example, the teacher asked “What do we do to understand the main idea?” or “What do we do to 
get the details from a text?” with no satisfactory replies. In order for the students to use the 
strategy automatically and autonomously, they must first comprehend its objective because when 
they know what the strategy is for, they can use it in a set of similar tasks.  Chamot and O'Malley 
(1990) state that practice of the LLS can automatize them. Therefore, the students needed more 
practice of the strategy in order to not only understand its purpose altogether but also transfer it 
to other reading tasks.  Although the teacher constantly reminded the learners of using skimming 
and scanning while reading, their reactions towards the strategy were positive given that they 
showed understanding as to how and why to apply the two techniques. 
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7.2.3. Teaching strength. The major teaching strength resulting from the three 
implementations of the learning strategy is related to the teacher’s actions to lead the reading 
activities. 
Reading in a foreign language is an activity that could bring some difficulties to learners 
since their perceptions about their English proficiency and lack of confidence might affect their 
willingness to read. Bearing this in mind, the teacher needed to both introduce and conduct the 
reading activities in an enjoyable way to encourage the learners’ risk-taking and have an 
appropriate condition to apply the learning strategy. First, this was done by an introduction about 
the strategy and its use in reading; second, the teacher applied the two techniques (skimming and 
scanning) as a model. For the former, the teacher told learners explicitly what the strategy was 
and its main function when they wanted to read a text in English. For the latter, the teacher 
introduced each stage step by step using the skimming and scanning techniques, and he also 
mentioned the action plan for each text they were going to read. At this stage, the teacher 
highlighted the fact that the learners needed to keep reading even if they did not understand some 
words of it. As a final point of this leading process, the teacher asked them to answer the post-
reading questions written on the board. The teacher also monitored learners while they read the 
texts so as to keep an appropriate reading atmosphere. 
        The importance of this teaching strength relied on the fact that reading activities 
were led and guided from the very beginning in order to avoid the students’ misinterpretations 
and lack of interest in the activities. To conduct this learning strategy, it was necessary to 
complete several steps such as introducing the strategy, mentioning its benefits and how it works, 
presenting the pre-and post- reading questions, and finally conducting the reading techniques. 
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These actions raised the learners’ motivation to read the texts as the teacher noted down on his 
journal “I noticed that most of the learners changed their attitude towards the texts.” 
For instance, through the first implementation, the teacher introduced the lesson topic 
(Daily routines) and after eliciting some actions mentioned by learners, he presented the strategy 
and the texts to be used. Before starting reading, the teacher stressed the importance of the 
strategy to read a text in English and asked the students to follow all the instructions to read it. 
Skimming was first reading technique used, and the teacher wrote some pre-reading questions on 
the board. Subsequently, the learners started reading the text and sharing their answers about the 
pre-reading questions. After implementing the skimming technique, the teacher introduced the 
scanning technique, its use, and some pre-reading questions to focus on; then, the learners 
answered the questions written on the board. It should be noted that some learners’ negative 
attitudes towards reading are expressed in sentences as “Profe…eso está en Inglés, ¿Cómo 
vamos a leerlo?”; however, such perceptions stopped once the teacher stated the benefits and 
opportunities the learning strategy may bring to young English learners, and after reading the 
texts using skimming and scanning. 
Mentioned by Cameron (2001), “It is clear too that learners may not adopt strategies 
automatically and thus some explicit training may be helpful.” This way, the explicit steps and 
actions taken to train the learners were necessary to evade misunderstandings about the strategy 
and its application. Besides, the aforementioned actions to conduct the strategy had also a benefit 
in terms of behavior since being focused on an activity reduced the students’ misbehavior during 
the activities. All in all, the teacher’ professional development progressed through the strategy 
instructional process and activities, for he learnt that learners’ misunderstandings and negative 
attitudes towards reading techniques can be transformed. This teaching strength also evidenced 
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the importance, and benefits, of conducting step-by-step activities in which learners feel guided 
as well as raising awareness of possible misbehaving acts that can be directed by keeping 
learners focused on activities.  
7.2.4. Teaching challenge. Although the strategy brought some teaching strengths after 
conducting and leading the presentation and activities related to it, there was still a challenge 
faced by the teacher regarding students’ engagement to the introduction of the readings.  
Engagement stage is a key step before doing the main activities of a lesson since such 
stage facilitate learners’ motivation and attention to develop the activities planned. Student’s 
attention holds great importance to conduct activities and avoid whatever distractions aside the 
lesson topic and ultimately, in this case, the appropriate implementation of the learning strategy. 
This teaching challenge relies on learners’ engagement at the moment of presenting the texts to 
the learners. The presentation of the readings by the teacher before performing skimming and 
scanning reading techniques were not enough to engage the learners. Procedures such as eliciting 
information and motivating learners as a way to guess the reading topic were insufficient to 
generate actual engagement on the topic. Different from the actions done to introduce properly 
the learning strategy and its steps mentioned on the previous subheading, through the engage 
stage was difficult to catch learners’ attention and have them follow the activities.  
This lack of engagement before starting the readings is considered as a challenge since it 
affected the learners’ willingness to work on the strategy and the correct development of itself. 
For the former reason, a learner with no disposition to work will have a low interest in activities 
during study and active stages, so the lesson topic might require more guided and autonomous 
practice. As for the latter, it could be the subsequent result from the first one having negative 
effects on the activities planned to practice the current strategy through readings about the world 
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cup, breaking news, or Camila’s day. In detail, it could affect learner’s interest in applying the 
procedure taught for conducting pre-, while-, and post-reading steps using skimming and 
scanning. In addition to the negative effects lack of engagement has on an appropriate 
development of lesson, it also could cause learners to misbehave as the activities turn out to be 
uninteresting and unenjoyable. The tutor, for example, found misbehaving acts such as talking 
aloud, chitchatting and bullying in the second implementation of the learning strategy. 
The teacher asked the learners to recall the steps followed in the previous lesson 
regarding the strategy and the techniques of skimming and scanning as an attempt to control 
discipline. After checking the learners’ understanding of the strategy, he proceeded to deliver the 
texts with minimal attention getter actions towards the topic of the text. Just a question was done 
to make learners guess the topic before delivering the texts; teacher just asked them in English 
and then Spanish “Boys, Do you remember which event is done every four years regarding 
football?” and “Chicos, ¿Recuerdan qué evento se hace cada cuatro años relacionado al 
futbol?” This method was not enough to draw the learners’ attention. As soon as they listened to 
the answers, the teacher wrote the pre-reading questions and delivered the texts that most of the 
learners started immediately to read. While the tutor was walking around to monitor the activity, 
some learners were either talking or doing other activities like mathematics homework or 
drawing. Unexpectedly, the girls were the ones who got more easily distracted and showed very 
little interest in the reading activities regardless the teacher’s constant encouragement. The 
teacher highlighted this situation on one of his journal entries: “During this lesson, the 
misbehavior of several learners caught my attention as such misbehavior was not evidenced on 
the previous lesson and affected the neat development of this lesson.” 
THE IMPACT OF TEACHING LEARNING STRATEGIES  68 
In his work about teaching reading skills, Nuttall expresses that one of the purpose of the 
pre-reading stage is to prepare learners to the literacy activities and present the reading to them 
(as cited in Lockhart & Richards, 2007). This bears a close relation to the challenge presented, 
for there were some learners who did not focus on the reading activities and misbehaved from 
the pre-reading stage as witnessed by the teacher and an observer. As a consequence of the 
teacher’s inadequate decisions to engage the learners, they showed little interest in the lesson and 
barely participated affecting their own performance and others’ with their behavior. To conclude, 
the development of the lesson and the learners’ participation in the reading activities was 
affected due to the lack of engagement which is expected to be fulfilled during the pre-reading 
stage. The teacher actually conducted this stage, even though he did not present the text in an 
engaging way to the students. 
7.3. Repeating 
7.3.1. Learning strength. This strength is the result from four implementations of the 
repeating strategy. This strategy, which is focused on speaking skills, was conducted by using 
the shadow technique whereby the learners had to imitate what the teacher said. 
The findings yielded that the students were able to understand both the purpose and 
process of repeating, and they looked engaged in two stages of the shadowing activities. The 
learners’ engagement increased during the pre- and while-activities for this strategy. In the pre-
activity stage the pre-service teacher reminded them of the process and purpose of repeating, and 
then he conducted a short shadowing session on both basic and previous vocabulary studied such 
as numbers, jobs, and greetings. At this stage, the students were engaged paying carefully 
attention to what the teacher said. Once this pre-activity was done, the teacher proceeded with 
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the main activity; this was conducted with longer texts and chosen students who would repeat at 
the same time. 
The learners’ engagement in the shadowing activity during the implementations comes to 
be a strength point. Such engagement was essential for shadowing as learners’ attention and 
quietness facilitated that the teacher could read aloud the texts clearly and interruptedly. Both the 
teacher and the learners could carry out the activities in three out of four implementations 
without major problems of misbehavior or voice projection. An example of this was stated by a 
learner on a survey after the four implementations of the strategy, so to the question about the 
problems they found, she wrote: “Ninguna porque el professor decia todo muy claro” (See 
Appendix J). Another benefit of engagement emerges from the learners’ motivation to practice 
the repeating activities either more time in the same session or in a future one. In fact, they asked 
the teacher to continue the shadowing activity, when he shifted to other task. 
For example, during the first implementation of this strategy the teacher used a modified 
text used in previous lessons. When the teacher was conducting the pre-activity stage, he used 
some basic words and sentences as examples for learners to replicate. The teacher said: “Hello! I 
am Santiago” “One, four, six” and the learners repeated: “Hello! I am Santiago” “One, four, six” 
respectively. The same action happened during the while-activity stage in which the learners 
repeated immediately longer sentences such as “I live with my mother, father, and sister” “Every 
day I go to school at 12:30 p.m. with my classmates.”  Also, the students expressed their 
motivation towards the strategy by requesting the teacher to continue the activity: “Profe, 
nosotros en la próxima” and “Teacher, ¿lo hacemos otra vez?” To improve speaking skills 
learners should first feel confident and enjoyed as Cameron (2001)  states “For young learners, 
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what matters is a solid base in spoken language, confidence and enjoyment in working with the 
spoken and written forms of language, and a good foundation in learning skills.” 
As a conclusion, the learning strength of the strategy lays on the fact that the learners’ 
engagement with the activity lessened appalling behavior and increased learners’ motivation.  
The learners’ attention to the activities facilitated instructions delivery and appropriate use and 
understanding of the strategy. This learning strength showed how motivation was increasing 
during the implementation of the shadowing activities, for most of the learners were willing to 
keep on the activity by asking the pre-service teacher to do so.  
7.3.2. Learning Challenge. The use of technological devices as aids to perform the 
shadowing technique turned out to be one of the greatest challenges that held up the instruction 
and implementation of the repeating strategy. 
The challenge was evidenced during the third implementation when the teacher used a 
smartphone and a set of speakers to play a short audio file in order that learners could shadow 
what they heard. Before doing the activity, the teacher checked learners’ understanding of the 
strategy, reminded them of its purpose, and practiced it briefly. At that moment, the learners had 
problems to follow the people on the recording because either they could not hear well or did not 
understand. Despite of their efforts to echo the voices on the audio, the learners were unable to 
do so and stopped repeating them gradually. Such problems regarding the use of technological 
devices in shadowing activities represent a learning challenge because they might make learners’ 
engagement and motivation decrease, causing misbehavior and lack of attention.   
As an instance, the pre-service teacher tried to use an audio file based on the song “What 
will I do when I grow up” published by the British Council and two speakers to amplify it. The 
learners were not able to understand clearly what the talker was saying on the audio file. They 
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expressed their frustration uttering some negative statements such as “No teacher, va muy 
rápido” “Profe, hágalo mejor usted.” Besides, some of the learners refused to continue the 
activity and went back to their desks. In this sense, Oxford (1990) mentions that language 
learners frequently have a sensation of overwhelming because of whirling words from 
conversations, TV programs, and lectures.  
Altogether, the use of technological devices and authentic audio media did not have the 
result expected as learners could not neither understand the spoken language nor followed the 
audio files. The challenge from these results relies on the fact that learners may consider the 
technological devices as an inappropriate method to practice the strategy.   
7.3.3. Teaching strength. After observing, gathering and comparing information from 
three implementations of the repeating strategy, a foremost strength and one circumstantial were 
found. First, the teacher was the main source of emulation, and second, the learners felt engaged 
by the sitting arrangement. 
The teacher worked a as a model of pronunciation much better than native speakers on 
podcasts. When he told the students to emulate him while he read excerpts of texts, they 
followed their intonation and most of the words they repeated were quite similar in pronunciation 
to those the teacher was articulating.  From time to time, the teacher used podcasts too in order 
for the students to imitate native speakers; however, this was more difficult to them, as noted by 
the teacher on his reflective journal “ The students did not follow or listen the records” (See 
Appendix K),  for they were not accustomed to native pronunciation of phonemes and intonation.  
On the one hand, this phenomenon presumably occurred because the learners were familiar with 
teacher’s pronunciation, intonation and pace. He interchanged between slow and fast pace and 
reread some excerpts when it was necessary. On the other hand, native speakers on audios are 
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inclined to speak fast, use a highly amount of unknown words and intonate sentences differently 
which tends to be more difficult for students. This is explained by Cameron (2001) who 
supports, as showed in Chapter 4, that the teacher is an essential source of language in the FL 
classroom. Most of the language that students learn comes from the teacher, so students acquire 
the words and phrases the teacher use as well as his pronunciation features like intonation, 
phonemes, gestures, etc. The teacher’s pronunciation was a hybrid between L1 and L2, that is, a 
mixture of L2 phonemes with L1 accent and intonation which facilitated students’ repetition; 
therefore, when learners faced native spoken sources of language, it was difficult for them to 
understand it and grasp its meaning.  
For instance, during one implementation the teacher read about Camila and Mario’s lives, 
so the learners tried imitating everything he was saying. They emulated accurately almost two 
thirds of the text by saying aloud where and with whom Camila and Mario lived, their age, 
school and likes, and they did so without any written or visual aid, only the teacher’s voice.  
Contrastively, another time when the teacher took a podcast where native speakers talked about 
their jobs, the students were not able to follow them unless they had the script of it, and they, 
even this way, had some difficulties due to unknown words and speakers’ fast pace and 
intonation as well as minor sound issues. Therefore, at least in first stages of the repeating 
strategy instruction, the teacher is the most suitable model as long as his pronunciation is 
truthful; afterwards, authentic spoken material might as well be introduced through either short 
imitable chunks of language or words. The teacher documented on his reflective journal the 
students’ participation in the activity when he was the language reference by remarking that “I 
could notice that even learners with misbehavior were participating during their turn. They were 
THE IMPACT OF TEACHING LEARNING STRATEGIES  73 
engaged and focused on what I was saying –even my face expressions- so as to repeat them” as 
well as the students’ wish to continue with the activity. 
Secondary, it is teachers’ due to find the suitable arrangement of the class to ensure that 
students feel comfortable. In order to teach this strategy, the teacher had the learners sit on the 
floor in a circle, and they looked engaged throughout this particular sitting arrangement. When 
the teacher told them that they would practice the repetition strategy, the learners were willing to 
make a circle on the classroom floor, listened to what the teacher spoke and imitated him.  
Consequently, it resulted in their eagerness to copy attentively what the teacher were saying so as 
to try to pronounce words and sentences as similar as possible. 
All in all, the implementation of repeating contributes positively on teaching 
development, for it not only helps learners to increase phonologic and semantic L2 knowledge 
through models such as the teacher, but also requires this last one to convey phonemes and 
intonation accurately so that students will acquire actual phonological features of English. 
Besides, it provides grounded experience on which sitting organization techniques works best, 
that is, the teacher learnt that in further classes where repeating is implemented, he is acclaimed 
to get students sit on the floor as it already worked. 
7.3.4. Teaching challenge. The most striking challenges during the implementation of 
the repeating strategy for the teaching practice is concerned with the semantical approach of texts 
to students as well as the methodology. 
Although the teacher, for the emulation actions, used readings previously known by 
students, he did not check that students indeed understand the meaning of these texts. The 
teacher focused his activities on the improvement of students’ intonation and pronunciation of 
phonemes; therefore, the learners were mostly unaware of the signification of what they were 
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emulating. Even when the students imitated the teacher reading aloud about Camila and Mario’s 
lives, they seemed to do so by fun with no focus on the meaning of the readings. There was no 
association between the sounds and their representation; in other words, the students repeated the 
words and sentences regardless their connotation. In this respect, Cameron (2001) states that 
children must understand first the meaning of spoken language in order to learn it, intending that 
when oral language stop being L2 noise become meaningful for students, they can respond to it 
and incorporate it to their own discourse as input or output. This suggests that repetition works 
perfectly to enhance some mechanic aspects of the speaking skill, yet it is futile for 
communication purposes if the messages that learners repeat conveys no meaningful messages to 
them.  
Correspondingly, Oxford (1990) holds that “Mindless and meaningless imitation is not 
worthwhile” (p. 71). This means that using repeating as an imitation technique involves more 
than simply pronunciation; it should enhance students’ knowledge of FL range, registers, styles, 
etc. This conceptual background contributes to the teacher development since he starts reflecting 
upon the appropriate methodology so as to make imitation meaningful for students, so he is 
called to seek for tasks to set the words or sentences up in an understandable context. Before 
copying what other person say, the written or oral message must be reviewed to check students’ 
understanding of it in case it has been already introduced in previous classes; for instance, the 
teacher may join both getting the idea quickly and repeating at the same lesson to have an 
integral linguistic result. 
Regarding the methodology, as remarked before, the students found it difficult to follow 
native speakers on technological devices because of their pronunciation and somewhat the 
quality of sound. The lack of variety was also a methodological drawback inasmuch as the 
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students during the last implementation of the strategy started to feel boring and exhausted as the 
teacher noted “I saw many of them stop participating after the first minute; it is likely they found 
it exhausting or boring after this time” which increased disruptive behavior. The students began 
to walk around and chitchatted with their partners when the strategy was either tiring or 
monotonous. Chamot et al. (1990) hold that for teacher is problematic to keep students’ 
motivation up in repeating activities because of scarce variety, context or indirectness. These 
authors proposed that teacher could make repeating bearable by making students be aware of the 
benefits and purposes of the strategy, or taking into account students’ suggestions to turn 
repetition into a creative and enjoyable activity. For instance, when the students answered the 
surveys expressed that they would like the repetition was at first stage in L1 “tal vez que a veces 
fuese en español” (See Appendix L). They also stated that the readings should include known 
vocabulary and words easy to pronounce. 
As a result, the teacher should start reflecting on as to how make the repeating activities 
meaningful for students, so the way to link phonology and semantics. His duty is to check 
students’ comprehension of the materials for repetition and create associations between words 
and sounds via visuals or introductory activities. It is also important consider students’ level of 
proficiency to include authentic spoken materials appropriately.  The teacher must gradually take 
in native speakers’ few words or sentences in spoken resources, so that students can get familiar 
with their intonation and pronunciation. Finally, it is advisable, as students suggested, to repeat 
some chunks of language in L1 as a beginning, and in L2 use known vocabulary and 
pronounceable words as well as varied ways of repeating, for instance, sometimes the repetition 
could be loudly, other times in silence and even visually. 
THE IMPACT OF TEACHING LEARNING STRATEGIES  76 
7.4. Recombining 
7.4.1. Learning strength. This fourth linguistic outcome comes from two 
implementations of the learning strategy of recombining for writing skill. We are going to 
illustrate the learning strength in terms of vocabulary. 
The learners were able to recognize the vocabulary studied in previous lessons, such as 
what they can do, what they like, fruits, and professions. The teacher followed some stages. At 
first, he asked the students to read what was written in the flashcards, so they can get familiar 
with the vocabulary. Then, the teacher asked them to get into pairs and to start joining the 
sentences using a coordinator (and); he gave them an example of how the activity should be 
done. Second, learners started joining sentences one by one with the same flashcards and read 
them out loud. Finally, the students had a written portion to demonstrate their understanding of 
the topics and about the strategy itself. 
This implementation is identified as a strength given the fact that students could practice 
previous vocabulary, acquire new one, and get better at pronunciation. Firstly, the students 
recognized sentences as: I like vegetables; I am a policeman etc. The input that they were 
exposed to, gave them the opportunity of relating all the vocabulary together and learning how to 
join the sentences coherently by coordinators (See Appendix M). Secondly, although it was not 
the main goal, students could practice pronunciation when they were sat in pairs in a semicircle 
to put the sentences together. They helped each other when scared to read out loud; they were 
more comfortable knowing that they were allowed to make mistakes, and that they had their 
partners and teacher’s support.  
A significant aspect in which this strength was proven in language production has to do 
with the use of recombining after practicing with the flashcards. The learners were told to write 
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four sentences on their notebooks based on the examples from the flashcards. The teacher did not 
need to be around them since they understood what the strategy was about, they only asked for 
help when they did not know how to write a word. Also, they wrote the sentences using their 
own experience, e.g., “I am a student, and I like hot dogs” “My sister is a nurse, and she can help 
people.” They were able to construct the sentences without so much effort although they had 
some grammatical mistakes. 
According to Brown (2000), students can take advantage of LSI if they find the strategy 
understandable, effective, and not too demanding to implement. Recombining is strictly tied to 
the input that learners receive and how they receive it; that is to say, learners need meaningful 
input for making meaningful sentences and most importantly to storage knowledge. 
To sum up, the students were able to recognize and relate vocabulary from preceding 
classes. They made use of previous sentences (I am a police man, I like apples, I can run, etc.). 
They were able to recombine all this vocabulary without so much monitoring. Consequently, 
they showed progress in written and oral production. We could see that in the writing and 
pronunciation of professions as fireman, policeman, plumber, and student an amazing output was 
demonstrated since at the beginning they could not even express themselves in Spanish or retain 
an English single word in their brains. Students seemed to work better in the foreign language 
when they are working in pairs as they like to have someone else’s support.  
7.4.2. Learning challenge. The implementation of the strategy showed successful 
outcomes. However, there was evidenced a challenge in terms of participation and unfamiliarity 
with how to construct sentences with the connector, and when using the recombining strategy. 
Some students showed lack of participation in the flashcards activity and problems while 
working with the connector and. When the pre-service teacher asked students to join sentences 
THE IMPACT OF TEACHING LEARNING STRATEGIES  78 
and read them out loud, some students did not want to participate; they did not even want to give 
it a try. It was just until the pre-service teacher told one or two students to help the one with 
problems that they participated in the activity. Working with the flashcards served as a starting 
point for introducing the writing activity and at the same time practicing the strategy. The teacher 
asked the students to write their own sentences, but some of the m did not show understanding of 
how to construct sentences by using appropriately the recombining strategy. 
For this certain challenge, they understood the use of the strategy and performed well 
when joining the sentences, yet when the time of writing sentences on their own came, they just 
connected words and not sentences. They seemed to have some problems when it came to 
writing since they found it difficult and stressful. They shared some thoughts with the teacher as 
“No teacher, escribir es muy maluco, no soy capaz” or “Tantas oraciones, ¿pero por qué?” 
They found boring the idea of writing what is in their minds, so they preferred other skills such 
as speaking or reading. However, they showed satisfactory results while practicing the strategy 
because they enjoyed working together in an environment in which they feel comfortable and 
having the attention of their teacher. For example, the students were asked to answer a survey 
after doing the recombining activities, and some of the answers were: “nos divertimos y 
aprendimos mucho” “Me siento muy bien cuando armamos las oraciones en clase y con 
nuestros compañeros y el professor de Ingles por ejemplo: nos reimos, jugamos, es bueno y es 
vonito armando las oraciones” (See Appendix N). 
An example of the lack of understanding while constructing the sentences was evidenced 
when some of the students were not able to use appropriately the connector and. The teacher 
repeatedly had to monitor the activity by showing them flashcards and reminding them of how 
they did it in the previous activity. They wrote sentences such as, “I like pizza and hot dog” “I 
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like hamburger and soccer”, although the pre-service teacher told them that they have to write 
two sentences, join them and every sentence should have a pronoun and a verb. Brown (2000) 
stated that recombining is constructing significant sentences by combining vocabulary that you 
already know in a new form. Also, stated that teachers should not always expect immediate 
success as students regularly take to class some prejudiced thoughts of what should be done in 
the classroom. 
To sum up, the challenges just previously described and explained showed some 
difficulties when implementing the learning strategy of recombining. It is clear that learners feel 
rejection towards the idea of having to express themselves in a second language. They are afraid 
of making mistakes and feel stress as they think they are not ready yet to produce written works. 
However, they understood the strategy, put it into practice and used the vocabulary that they 
already knew even if they sometimes had problems to construct a compound sentence. 
7.4.3. Teaching strength. The most remarkable strength during the two implementations 
of the recombining strategy for the teaching practice has to do with the appropriate use of the 
board and flashcards.  
The presentation of a strategy is crucial in the way a student develops tasks given that the 
success in the practice, production and evaluation stages will depend on it. For this strategy, the 
teacher decided to use the board as a way to interact with the students while reviewing, 
introducing and practicing. The teacher asked the students to check on their notebooks what 
topics they had studied in previous classes (professions, likes, etc.), and this vocabulary was 
written on the board. He also asked them to give examples that they remembered from each 
topic. Then, the teacher introduced the strategy and its function, and he explained how it could 
be implemented using the topics previously reviewed. He stuck some flashcards on the board 
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with sentences on them and started combining them. Finally, he asked randomly some students 
to write and combine the sentences on the board.  
The reason why the use of the board is considered an asset for teaching development is 
because the teacher implemented the board not only for explaining, but also for making students 
practice. He used the board to explain and model how the recombining strategy worked and 
wrote some sentences as: “I am a student and I like apples”, and to stick some flashcards that 
served as examples for students. He demonstrated students how to recombine several topics like 
professions (I am a farmer, dentist, nurse, etc.) with likes (I like playing football, swimming, 
etc.), dislikes (I don’t like milk) and fruits (oranges, apples). For example, the teacher asked 
students to practice the strategy by writing some sentences on the board. He asked one learner to 
write a sentence on the board (I get up at 7 o’clock…) and a different student had to write 
another sentence and join it with the previous one (…and I can go to school.).  By doing this, the 
teacher wanted to make sure that students use most of the topics taken in class.  
The appropriate use of the board was evidenced throughout the second implementation 
when the teacher gave explanations using flashcards and the board at the same time. The teacher 
brought to class some flashcards that had some sentences written on them, and he stuck on the 
board some of them to show students how the activity should be developed. He stuck one that 
said “I am a dentist”, put next to it the flashcard with the connector and, and joined it with 
another flashcard that had written on it “I like playing football.” The teacher presented the 
activity in this way to model the process and show the expected structure for the sentences. 
Afterwards, he asked the students if they had understood to proceed with the activity, and then he 
requested the students to start joining the sentences and read them out loud. All the students were 
able to comprehend the explanation and had the opportunity to ask questions if they had doubts.  
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According to Chamot et al. (1990), modelling the strategy is crucial for effective 
learning, and the LSI should be explicit and visual. The material also has an important role in the 
presentation and practice stage. Therefore, for the presentation stage is important to model the 
strategy by means of a language task either reading or writing, and for the practice stage the 
students should have enough time to practice by using different resources like visual aids. 
As a conclusion, the influence of this strength for the teaching development was 
supported during the implementation of the recombining strategy that took two classes. In the 
first lesson, the teacher gave the students plenty of time to review the topics studied in class, 
understand the meaning of the learning strategy and get used to the input. In the second lesson, 
the teacher aimed the class at the production skills giving the students time to work up on their 
output. Additionally, both lessons were developed by making use of physical material including 
visual aids and the board.  The use of the board must not be limited to only one class stage 
because it can take part in the three of them: presentation, practice and production.  
7.4.4. Teaching challenge. After analyzing all the information obtained about the 
recombining strategy, monitoring was one of the most striking challenges for the teaching 
practice.  
The teacher put a lot of effort in developing some activities to motivate students and 
make them learn at the same time. Observing what their students were doing at specific moments 
of the class was one of his goals. However, some problems while his monitoring were evidenced. 
The teacher monitored the students that were at the front, but he did not monitor much the ones 
at the back of the classroom. When the students had to write the sentences on the pieces of paper, 
the teacher did not check if the students at the back were having issues to develop the task, or 
whether they were working or not. Also, the teacher got distracted in an activity in which the 
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students have to combine sentences that were written on flashcards. He was paying attention to 
those who were reading out loud the sentences, but there were some moments in which he was 
talking with some students and not paying attention to the activity. Besides, the teacher walked 
around the classroom, but he did not notice those students that were doing nothing. Most of the 
time, he monitored only those who ask for help.   
The cause that the monitoring process is measured as a drawback for the recombining 
strategy relies on three key features. First, in the first implementation of the strategy the teacher 
asked the students to write four sentences in pieces of paper based on the strategy and the topics 
studied previously. The students were distributed in different parts of the classroom: at the front, 
at the center and at the back. The teacher monitored some students at the front, he pointed out 
what they were doing wrong, and he also told them to remember what they had done for the 
board activity. Then, he walked around the classroom and took a quick look at some students at 
the back, but he did not check either they were working in the task or they were doing it right. 
Secondly, in the second implementation the students were combining some sentences they were 
seeing on some flashcards, and they had to join them with the connector “and” and read them out 
loud. In this activity, the teacher was checking that everyone participated, but at some point the 
teacher started talking with some students that were seated close to him and he did not listen 
what the ones trying to participate said. Some students told him “Teacher, póngame cuidado” 
“¿Teacher, sí leí bien?” “¡Aarrg! Yo no hago más esto.” Finally, the teacher seemed to focus on 
the students that asked for help or those that were at the front, but he did not monitor equally the 
students at the center or at the back. In detail, although the learners were properly monitored in 
the presentation and practice stages, and the teacher put a lot of effort in controlling, explaining 
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and supervising, he did not check if the students were actually achieving the language strategy 
goal. 
A good illustration of the problem of monitoring while working on the recombining task 
concerns the written portion in the first class. The teacher started walking around the classroom, 
and two boys who were at the front called him to ask him a question about what they were 
writing for the activity. He took a good amount of time to resolve the doubts they had about the 
strategy and the task. They were constantly calling him to ask him what the time was, when they 
would be off, or if they could write fewer sentences. They even told him to borrow them some of 
the flashcards with the sentences. Then, some students that were at the back called him. These 
students told him they were having some problems with the vocabulary, and when he was about 
to provide support, the two boys who were previously assisted went back and started asking the 
teacher some questions. Consequently, the teacher lost focus on what he was about to say and 
helped again the two boys. The bell rang, and he could not provide support to the students at the 
back.  
Lockhart and Richards (1994) stated that when learning strategies are taught, students 
and teachers are willing to work cooperatively to encourage language learning successfully. 
When monitoring, the teacher might choose whether to let the lesson continue as expected or 
interfere because he evidenced a general problem. Also, they specified that teachers should 
monitor as frequent as possible to keep students occupied, and when there is seatwork even 
more. That is to say, the guidance of the teacher is crucial for students to take their own decisions 
and identify their weaknesses and strengths.  
To sum up, the problem of this challenge for the teaching development was perceived 
during the two classes of the strategy implementation. Some situations exemplified the challenge 
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like the teacher checking more the students at the front than those at the back of the classroom, 
supervising only the ones who asked for help and getting distracted by aspects unrelated with the 
class. Monitoring is important to check students understanding, to see if they are working 
appropriately on the language tasks, and to enhance the use of the learning strategies.  
Largely, the learning and teaching outcomes showed above for each strategy favor the 
LSI in primary settings. Despite the challenges found during the process, the strengths were 
greater, for the students stimulated their strategic thinking; as result, they learned new techniques 
to approach language tasks and linguistic content to enable reading, writing and speaking skills 
by means of diagrams, skimming, scanning, repeating and stringing.  However, the challenges 
were not so since they provided opportunities to reflect upon the instruction in order to redefine 
it and improve it, for instance, in terms of implementation of activities to motivate learners’ 
autonomy and reflection while using the LLS. Consequently, similar to the outcomes found in 
the studies of Gunning and Oxford (1990), Coyle and Valcárcel’s (2002), and Gürsoy (2012), 
expounded in Chapter 5, this project at large impacted students’ learning positively since they 
were able to followed the LSI and used LLS to carried out the intended language tasks while 
applying also their own personal strategies like highlighting . This was evidenced in students’ 
productions and their responses to the surveys whereby most of them expressed their positive 
opinion towards the strategies instructed and LSI overall.
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8.  Limitations 
One of the major limitations of the project was time. The implementation of the 
project was done during the guided practicum, so the classes had to be adapted to 
accomplish them both, the practicum and the project. There was not enough time to allow 
students to practice the learning strategies that they were exposed to or provide them good 
feedback. We could not take enough time to help students improve in specific aspects of 
LLS as we have to continue with the plan. For instance, for the last strategy that we 
instructed, we only had two classes for it, and we were not able to reflect deeply with 
students on this strategy since they had the Refuerzo week oncoming. Also, several classes 
were cancelled due to school activities, and we could not hold make-up lessons because of 
in-service teacher’s schedule. 
A second limitation that affected some implementations of the project was learners’ 
disruptive behavior. During the English lessons overall and LLS activities the pre-service 
teacher had to keep and control learners’ misbehavior such as chitchatting, overexciting, 
wandering, playing, shifting chairs, etc. Based on teacher’s reflections on these English 
lessons, one of the reasons for the students’ misbehavior was due to long English lessons 
up to one and half hour or even two hours, so he noticed that long lessons regarding 
activities aiming at practicing the learning strategies tended to be tiresome for students. 
Moreover, several times the learners had physical education classes afterwards English 
which might make them misbehave due to their high interest and overreactions towards 
such lesson. In order to control disruptive behavior, it was necessary some in- and pre-
service teachers’ interventions that took time delaying the designed activities in the plan.  
This was evidenced in the extra English lessons that pre-service teacher needed to carry out 
so as to make do the whole LSI process.  
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9.  Conclusions 
This classroom project aimed at finding the impact that language learning strategies 
(LLS) have on elementary students’ learning. It was conducted with fourth-grader primary 
students who were exposed to four LLS: semantic map, getting the idea quickly, repeating 
and recombining. To do so, the practitioners taught the group of strategies for two months 
via ESA and Thornbury’s models of pre-while-post for writing and reading. In order to 
determine both learning and teaching outcomes from the two-month implementation, the 
data was collected through observations, surveys, pre-service teacher’s reflections and 
students’ productions. Before drawing actual conclusions on the accomplishment of the 
main aim of this enterprise, it is necessary to first establish up to what extent the two 
learning and one teaching objectives were achieved.  
Firstly, the young students in the fourth grade at Colegio Suroriental were exposed 
for two months to four LLS focused on reading, writing, and speaking skills. On the one 
hand, not all the skills were worked at the same degree; for instance, reading skill took 
more classes than writing and speaking skills. Two of the strategies were devoted to this 
particular skill (semantic map and getting the idea quickly), so the students practiced 
further making connections of ideas and identifying the main idea of a text and its details. 
On the other hand, recombining was the strategy trained the least because there was very 
little time to practice it at the end of the process (See Chapter 7); even so, the students were 
able to understand how to connect two unrelated sentences using the coordinator and. Still, 
one of the strategies that had more impact on the students was repeating since they really 
enjoyed imitating what the teacher said as improving their pronunciation in turn. 
Secondly, the students were also able to identify the memory and cognitive LLS to 
accomplish language tasks in relation to language skills intended in this project. They were 
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also exposed to different material of reading texts, worksheets, audios, flashcards and 
images. As the focus was on reading, speaking and writing skills, the material previously 
mentioned facilitated students’ production of the output. The students developed a strict 
connection with material and explanations, for they needed both of them to achieve the 
learning aims. The instruction following the models mentioned above and the strategy 
model was well received and implemented. However, it was evidenced that the students 
needed more exposure to some of the strategies like repeating or recombining so that they 
could recognize their purpose and function. 
Even though some challenges emerged in terms of autonomy and reflection through 
the LS, the students could identify the strategies and use them for different language tasks; 
for example, they were used for drawing a semantic map of known topics, identifying the 
main idea of a reading text, writing sentences and imitating. When the teacher gave the 
learners a specific task, they knew what they had to do although they needed some 
monitoring. For instance, when the teacher handed in a text, they were able to find the main 
idea or look for details of it. This way, the second learning objective was achieved 
successfully because although students had little amount of time to show their 
understanding of the LLS, they demonstrated effective results implementing the strategies 
in the classroom tasks. The learners improved reading by using skimming and scanning 
techniques, writing by drawing maps of related vocabulary and speaking by carrying out 
imitation tasks. 
 This project showed that LSI avails learners the development of cognitive skills for 
the L2 and their independency as Oxford (1990) and Chamot et al. (1990), Fandiño (2010) 
and Gunning (2011) has suggested. This way, each strategy contributes to certain 
improvement of reading, writing and speaking skills and English learning wholly. Such 
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contributions are grounded on the students’ remarks towards the classes such as: “Me gustó 
mucho” “Sí, fue útil porque aprendí mucho.” With these sorts of answers from the surveys 
students responded, it was evidenced that they are motivated and opened to LSI. However, 
it was evidenced as well that students needed more strategy instruction in order to reach a 
complete level of autonomy to use the strategies on their own and apply them to new 
language tasks and situations. 
     Although this project was intended to teach only four LLS, during its 
implementation the students used autonomously the highlighting strategy as a way to 
recognize the most important information in a text to later add it up to semantic maps they 
drew as referenced in Chapter 7. Unexpectedly, the students also continued using the 
strategy every time they received a reading even when the purpose of the task was different. 
This presumably occurred because students associate such strategy to painting as they used 
different colors to highlight content words as having fun. 
Finally, concerning the teachers’ professional growth, the practitioners set one 
teaching objective whereby reflections on the impact of the four strategies instruction on 
students’ learning and their teaching practices were carried out. To conduct such reflection, 
reflective journals and observation formats were used as ways to register both pre-service 
teacher’s reflections and actions about the learning strategies conducted. 
The teacher showed a strong commitment regarding the use of the reflective journal 
for each lesson when the LLS were applied. He wrote them on time being aware of the 
importance of providing truthful information. Besides, the pre-service teacher along with 
the project co-workers had meetings to analyze both positive and negative aspects of each 
lesson so as to apply actions for a better LLS implementation. These actions were taken 
based on reflections written by the teacher and observation notes written by observers. It is 
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worthy to mention that although the strategies applied were focused on four graders, the 
teacher further continued applying some of them in order to teach English to secondary 
learners based on what he had learned about the LSI in primary. These reflections on LLS 
also brought some other issues up such as the lack of resources available in public primary 
schools, which might restrain the strategy teaching. This is quite relevant to the pre-service 
teacher as it was necessary for him to adapt some strategies to make the most of the 
available resources.  
Consequently, the LSI made the teacher reflect on both aspects that could support 
and affect the proper application of it. It helps the EFL teacher have a base and a reference 
for conducting future English lessons focusing on input skills, and use strategies in more 
flexible way according to his needs or lesson aims. Moreover, strategy implementation 
helps English teacher develop lessons that, with other language learning techniques, 
facilitate understanding and, ultimately, develop autonomy on EFL learners. 
The reflections on implementation of LSI also evidenced that classroom and time 
management may affect negatively the accurate implementation and understanding of LLS. 
Wrong classroom management redirects learners’ attention giving opportunities for 
misbehavior and creates an inappropriate environment of disruption for introducing, 
modeling, working and reinforcing the strategies.  Likewise, time management must be 
considered carefully by the English teacher before and after introducing the strategies 
because learners need time for understanding and using them autonomously. 
Considering the results showed  for each strategy aligned with  research studies on 
LLS so far as well as experts’ conceptualizations in the topic, the general result of this 
project indicates that LSI is positively significant inasmuch as it helped enhance students’ 
EFL learning and independence,  and teachers’ practices and reflection abilities. This 
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project obtained similar results to those obtained by Gunning and Oxford (1990) since at 
the end the students were aware of some LLS and what they can do for their learning. 
Similarly, it favored Coyle and Valcárcel’s (2002) study that showed the advantages 
strategies usage bring to students’ success, and the necessity of instructing primary learners 
in this regard (See chapter 5). 
Although LSI is inclined to be advantageous, there is a need to conduct further 
projects and researches to determine conclusively the impact of strategies teaching and use 
on primary classrooms in Colombia. Projects involving LSI of more eclectic group of 
strategies are needed to mold students’ strategic thinking and English learning that 
contribute to reach the language goals of our country. 
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10.  Ethical Considerations 
It is undeniable that the concern of ethics is intertwined to research social fields. 
Particularly, this relationship must be neither ignored nor avoided by researchers and 
teachers in education branches. When conducting both a research study and a classroom 
project, we must take into consideration that they implicate the interaction with people, and 
this, in turn, must involve physical, psychological and emotional respect to them as humans 
by meeting nine ethical principles for proper research exercise recommended by Lankshear 
and Knobel (2004): to have a valid research design, to obtain informed consent, to avoid 
deception, to ensure confidentiality, to avoid coercion or manipulation, to reciprocate, to 
minimize risk of harm, to minimize intrusion and to demonstrate respect. Nonetheless, for 
this project only the last three were considered as they comprised directly its focus, also 
these particular standards allowed guaranteeing the protection of the participants’ persona. 
10.1. Minimize Risk of Harm 
Schutt (2012) points out that from different specific circumstances and social 
scientific perspectives it is difficult to precise at what point an experiment might be 
harmful. However, it is clear that participants should be informed of hazardous implications 
in advance, and not be exposed to disapproving risks. The participants involved in 
classroom projects must not be exposed to any possible damage or risk including physical, 
psychological or emotional. Similarly, Lankshear and Knobel (2004) state that probable 
harm affecting the participants must be anticipated previously. In order to diminish the risk 
of harm, the classroom project must be well-designed and planned over solid conceptual 
basements that ensure the interpretation and application of ethical considerations as well. 
This involves predicting how the project might affect the participants negatively within the 
educational setting. The pre-service teacher also has the duty to inform himself about 
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arising discussions of ethical issues before conducting a project in the classroom so as to be 
prepared. However, in case the project represents a minimum risk to the underage 
participants, the pre-service teacher must warm beforehand the students’ parents or tutors, 
the in-service teacher and the school. 
10.2. Minimize Intrusion 
When a project that involves the participation of human beings is conducted, 
researchers are in some extent getting access to either participants’ public or private 
information that must be protected during and after the project so as to make participants 
confident about it; “Procedures to protect each subject’s privacy such as locking records 
and creating special identifying codes must be created to minimize the risk of access by 
unauthorized persons” (Schutt, 212, p. 80). Intrusion caused by the research must be 
minimized by taking actions to avoid a sense of intrusion on participants from researcher 
such as: asking question related with the project, stablishing understandable rules for 
protecting information recorded; and be clear what such information will be used for. It 
could be consider a researcher’s duty to focus on what it is relevant and could enrich the 
research instead of taking actions that could cross participants’ privacy limit.  
10.3. Demonstrating Respect to Participants 
Showing respect to the learners who are participating in the development of a 
classroom project is crucial since if they perceive any mistreat from the pre-service teacher, 
it could affect primary the project results, and secondary their academic performance. We 
are working with human beings; thus, we have to take into account feelings, emotions, 
perceptions and possible questions that participants might have. Answering questions 
regarding their participation will let them know our interest in listening to them, and not 
only using them for practical purposes. On the other hand, the students have the right to 
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know in what they are participating, and to be informed about every step in which they are 
involved. Lankshear and Knobel (2004) hold that there should be confidence between the 
teacher and students in order for the latter to answer freely without negative impression on 
their grades.  Therefore, it is also important to let them know that there is no right or wrong 
answer; that every survey and worksheet developed matters only as our aim at describing 
the impact of this project on EFL learning instead of influencing adversely anyone.  
On the whole, any decision or action that we made as researchers or teachers must 
be evaluated in terms of ethical implications considering the individuals as the core of 
studies. Thus, people participating in any project can be protected from any detrimental 
perturbation, unjustified intrusion in their privacy and disrespectful interventions which 
may damage their integrity as individuals. 
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11.  Appendices 
11.1. Appendix A (Observation format) 
 
 
UNIVERSIDAD TECNOLÓGICA DE PEREIRA 
Licenciatura en Lengua Inglesa 
Language Learning Strategy Teaching  
Class Observation Format 
 
 
Date: _________Pre-service teacher’s name: ___________Observer’s name: __________ 
School: _________________Grade: ________ Number of learners: ______Time: _______ 
Learning strategy (LS): ____________ Lesson aim: ______________ Skill: ___________ 
 
 
LLS Instruction 1 2 3 4 NA Evidences Analysis 
The teacher introduced the LS 
clearly. 
       
The teacher modelled the LS.  
       
The teaching resources well 
prepared and helpful. 
       
The LSI model was used 
sequentially and logically. 
       
The teacher checked learners’ 
comprehension of the LS taught. 
       
The teacher reinforced the LS. 
       
 
LLS Students’ Performance 1 2 3 4 NA Evidences Analysis 
The learners were able to follow LS 
task instructions. 
       
The learners understood the 
purpose of the LS. 
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The students were able to perform 
the language tasks by using the LS. 
       
The learners showed progress in the 
language learning process through 
the use of the LS. 
       
The learners used autonomously the 
LS at the end of the class. 
       
The learners reflected on the 
effectiveness of the LS. 
       
 
Comments:
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11.2. Appendix B (Surveys) 
11.2.1. More-structured survey. 
 
Nombre: 
Fecha de nacimiento:  
Queridos estudiantes, 
Con esta encuesta, podremos saber cómo ustedes aprenden el idioma Ingles. Sus respuestas 
serán importantes para saberlo.  Sí usted considera que la oración escrita es una acción que 
usted hace, marca con una X “Si”. En caso de que usted haga la acción a veces, marca con 
una X “A veces”. Finalmente, sí usted considera que usted no hace la acción descrita, 
marca con una X “No”.  
 
1. Uso un nuevo vocabulario en oraciones para pronunciarlas 
correctamente. 
Si A veces No 
2. Miro mi libro o cuaderno antes de decir algo in Ingles para ver 
lo que yo he aprendido de un tema 
Si A veces No 
3. Reviso las clases de inglés, notas, mi viejos libros y cuadernos Si A veces No 
4. Practico con mis padres o alguien más antes de las actividades 
orales 
Si A veces No 
5. Leo los libros que ya he leído antes para mejorar mi inglés. Si A veces No 
6. Uso las palabras que aprendí cuando hablo con alguien que 
hable el idioma ingles para pronunciarlas correctamente. 
Si A veces No 
7. Me gusta usar el inglés en actividades divertidas. Por ejemplo, 
trato de hacer chistes en Ingles. 
Si A veces No 
8. Cuando leo trato de adivinar la estructura desconocida 
comparándola con estructuras que yo conozco. 
Si A veces No 
9. Antes de escribir  o escuchar en Ingles leo sobre ese tema, 
reviso esa unidad, leo un párrafo similar, trato de encontrar un 
ejemplo, preparo un borrador, o hago oraciones con ese tema 
Si A veces No 
10. Trato de mantener las palabras en mi mente asociándolas con Si A veces No 
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su pronunciación. Por ejemplo, Largo y large. 
11 Uso gestos cuando tengo problemas en explicar significados 
de cosas en Ingles. 
Si A veces No 
12. Cuando escribo o hablo en Ingles, dibujo la imagen de una 
palabra desconocida para mi 
Si A veces No 
13. Repetidamente escribo una nueva palabra para ser capaz de 
decirla correctamente. 
Si A veces No 
14. Leo o escucho un texto en Ingles de nuevo después de leerlo 
o escucharlo una vez. 
Si A veces No 
15. Antes de escribir algo, identifico las palabras y estructuras 
desde mis libros o cuadernos 
Si A veces No 
16. Reviso la información nueva en intervalos regulares. Si A veces No 
This more-structured survey is modified from the 30 items stablished by Gürsoy 
(2013).  
11.2.2. Less-structured survey. 
 
Nombre:                                                                                     Apellido:  
Fecha de nacimiento:  
Con éstas preguntas, nosotros podremos saber cómo fue el desarrollo y la utilidad de las 
estrategias de aprendizaje vistas en la clase de inglés. Usted podrá responder éstas 
preguntas en el mismo recuadro en donde usted puede ver la pregunta.  
¿Qué piensas de la estrategia que trabajamos hoy en clase?  
 
¿Crees que esta estrategia fue útil para ti? ¿Por qué? 
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¿Qué dificultades encontraste cuando estabas usando la estrategia de aprendizaje?  
 
¿Qué le cambiarías a esta estrategia? 
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What students captured my attention? Why? 
 
 
What did not work or could have been more effective regarding the use of the learning 
strategy (LS) taught? 
 
 
What worked really well regarding the use of the LS taught? 
 
 
Do you think most of the students learn the strategy taught? Yes, no why? 
 
 
Do you think the students will continue using the LS taught? Yes, no why?  
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11.4. Appendix D (Semantic map 
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11.6. Appendix F (Teacher’s notes) 
 
Teacher’s Reflective Journal 
Date: October 7th, 2016 
What students captured my attention? Why? 
In this lesson a particular fact caught my attention was some learners’ willingness to do the 
semantic map during the activity “Let’s map what I cannot do” and also that several students did not 
bring the homework assigned in the previous class about the map of actions they think they can and 
cannot do.  For the former, I noticed that few learners were not motivated to do this activity and 
expressed phrases such as “Vamos a hacer otro mapa” or “Otra vez”; they were the learners who 
did not behave properly. 
What did not work or could have been more effective regarding the use of the LS taught? 
I consider that it could be better the way I ask them to create the semantic map about what they 
cannot do: probably I had to encourage them more for starting the map autonomously. Although I 
mentioned and highlighted on this and previous lessons the importance of this learning strategy and 
how learners can use them, it seems that they are not so autonomous yet to do this strategy for their 
own.  Finally, a fact I could notice during the writing production was that few learners wrote what 
they cannot do in Spanish.  
What worked really well regarding the use of the LS taught? 
I could evidence that once learners were doing the map on what they cannot do most of them were 
focused on this activity. Learners often asked me to check their maps and correct them if possible. I 
could also notice that –and as proposed by teacher- they used their previous maps as a reference to 
create the new map; often I saw them checking the previous maps in their notebooks to have a 
reference. Several of them ask me if they can write some of the vocabulary written on super heroes’ 
THE IMPACT OF TEACHING LEARNING STRATEGIES  106 
map as they cannot do so.  Another fact that went well was learner’s writing production: they used 
the previous maps as a reference for vocabulary needed to complete the working sheet. 
Do you think most of the students learn the strategy taught? Yes, no why? 
I do consider that almost all of them know the importance and how-to of this strategy. I saw that 
almost all of them knew what the steps were to start this strategy during the activity “Let’s map 
what I cannot do”.  At the moment to ask them to do the semantic map for what they cannot do I 
noticed several of them ask me to confirm the procedure: first, write the main topic at the canter. 
Secondly, write the vocabulary regarding that topic. And finally, do a little draw about such 
vocabulary. I do consider that learners know definitely what to do with the strategy.  
Do you think the students will continue using the LS taught? Yes, no why?  
This is the most challenging aspect of this learning strategy as I could evidence learners –most of 
them- have willingness to do this strategy with someone supporting their work. It is probable that 
few of them, especially the most disciplined, will use it by their own. However, I consider that most 
of them will not use this strategy by their own as they do not feel comfortable to do it alone. 
What is important for me to do tomorrow? This week?  
It is imperative that I work on their confidence to work with this learning strategy alone; one of the 
main idea of this strategy is to develop autonomy on EFL learners to English language. 
 
Learners behaviour Learners´ attitude towards LS Strategy use Learners’ motivation Challenging 
factors Modelling Teacher’s consideration on LS Instructions Autonomy 
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11.7. Appendix G (Observer’s notes) 
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11.8. Appendix H (Students’ responses)
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11.9. Appendix I (Highlighting strategy) 
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11.11. Appendix K (Teacher’s notes) 
 
Teacher’s Reflective Journal 
Date: November 11th, 2016 
What students captured my attention? Why? 
In this lesson most of the girls captured my attention as they were the most engaged 
learners to shadowing activity and other listening activities. I noticed almost all the girls 
were motivated to follow the records and song so as to complete tasks. Although I had 
noticed such kind of interest by most of the girls in previous implementations, I could see a 
more positive and receptive attitude on this implementation.   
What did not work or could have been more effective regarding the use of the LS 
taught? 
For this lesson I had planned the shadowing activity to be done with a technological 
devices so as to do it with an English native speaker input, yet learners reacted not 
negatively as they did not follow or listen to record clearly. Although I took speakers and a 
record according to their English levels, they could not follow the record and started to 
speak lower and do other actions. I noticed that this problem made them discourage to 
continue with the activity, and several learners started going back to their chairs. They 
stated phrases such as “Teacher, yo no entiendo lo que dicen”, “No teacher, va muy 
rapido”,  “Profe, eso es muy difícil” or “Profe, hagalo mejor usted”. 
What worked really well regarding the use of the LS taught? 
The learning strategy in this implementation was totally focused on native speaker input 
and technological usage; however, both factors did not go well at implementation moment.  
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Otherwise, I noticed that –as in previous implementation- learners’ motivation was positive 
towards this shadowing activity before conducting.   
Do you think most of the students learn the strategy taught? Yes, no why? 
Based on what I have observed on both previous implementations and this one, I can say 
that learners have understood really well the usage and benefits of this strategy. In fact, I 
have noticed that learners have a clear criteria about the records or input to be used on this 
strategy: they showed both positively and negatively reactions depending on input they feel 
capable to follow.  
Do you think the students will continue using the LS taught? Yes, no why?  
I do consider that learners could use this strategy whenever they feel comfortable to use it 
based on the input to be used. I have highlighted in several times both the importance of 
having a reference and easy usage of this learning strategy, and also based on positive 
reactions and interest showed by most of learners I will use it in the future.  
What is important for me to do tomorrow? This week?  
It is important to design another text to be read by me so as to conduct this strategy for the 
next implementation. On such implementation I could see and confirm the positive 
reactions I have seen in the previous lessons. It is relevant to highlight that such positive 
reactions bring commitment and good behaviour at the moment to conduct the LS. 
 
Learners behaviour Learners´ attitude towards LS Strategy use Learners’ motivation 
Challenging factors Modelling Teacher’s consideration on LS Instructions Autonomy
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11.12. Appendix L (Students’ opinions) 
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11.14. Appendix N (Students’ feelings) 
 
 
